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Introduction to this guide 
Many learners struggle at school because they lack strong foundations in 
literacy and numeracy. Even more learners are in this situation now, because 
they have missed a lot of learning during the pandemic. During school closures, 
learners may also have forgotten some of what they learned beforehand. The 
activities in this guide will help you bring learners’ foundational skills in literacy 
and numeracy up to the level they need, so that learners can follow the usual 
curriculum. 

How to use the catch-up material 
There are two sections in this catch-up programme teacher’s guide: 

➢ Primary Literacy catch-up lessons

➢ Primary Numeracy catch-up lessons

There are twenty catch-up lessons for Literacy, and twenty for Numeracy, and 
there is a diagnostic tool before each set of lessons.  

The activities in these catch-up lessons are aligned with the principles of PLAP 
and ERI thus, teachers who have been trained in PLAP and ERI are 
encouraged to help other teachers in their school and cluster, to supplement 
the guidance provided here. 

What is the diagnostic tool for? 
Before teaching the catch-up lessons, use the diagnostic tool with your 
learners. This will help you to understand how much they can do now. Follow 
the instructions for the diagnostic tool and then you can decide if the learners 
need the catch-up lessons, or not.  

How many learners should take the 
diagnostic tool?  
Initially do the diagnostic tool with just five learners in the class. Use your 
judgement to identify five learners showing a wide range of attainment: some 
who appear to be at the top and some who are at the bottom. The diagnostic 
tool helps you to confirm this judgment and gives you useful detailed 
information about what the learners can and cannot do. It takes some time to 
do the diagnostic tool, so it is not possible to do it with all the learners: if they 
have a lot of ground to catch-up, then you will want to start with the lessons as 
soon as you can. However, please monitor the class carefully once you have 
started and consider using the diagnostic tool with other learners occasionally: 
in this way you build up a picture of the whole class gradually.  
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High score? 
If the learners are successful in most of the questions in the diagnostic tool, 
then you can proceed to teach the regular compressed syllabus for their grade, 
supplementing it with materials from Grade 7 Study-Guide.  

Low score? 
However, if learners are unsuccessful with many of the diagnostic questions, 
then you will need to work through the catch-up lessons in this guide. This is 
because the learners lack the basic foundations in literacy and numeracy: it is 
essential that they catch-up with these before going on to the regular syllabus 
materials for their grade.  

Planning the lessons 
Use the diagnostic tool to decide how to use the lessons. You may find that 
your learners need to catch up on a large amount of learning: in that case you 
should work through the lessons quite slowly and thoroughly. However, you 
may find that the learners start to find the lessons easier after several weeks: 
in that case, try the diagnostic tool again. That might help you decide that you 
can go more quickly  

How often to use these lessons 
If most learners in the class need to strengthen their foundation skills, then it is 
recommended to use two timetabled lessons for foundation literacy skills and 
two timetabled lessons for foundation numeracy skills. Where learners are more 
than two grade-levels behind the expected level in literacy and numeracy, they 
may also need additional time through extra curricular clubs or groups. 
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Literacy contents 

Unit Part 1: Reading and writing 
words and sentences 

Part 2: Reading comprehension 
Grade 7 English Self-study 
Guide text: 

1 Sounds of single letters Page 71: Chenai’s story 
2 Writing single letters Page 75 Daniel and Hope 

3 Reading words with simple 
spellings 

Page 85: A letter to Arthur 

4 Writing words with simple 
spellings 

Page 91: Independence Day 

5 Common words with irregular 
spellings 

Page 93: Mount Kilimanjaro 

6 Sounds of letter combinations Page 95: The Bee City 
7 Sounds of letter combinations Page 97: A letter to Tendai 

8 Letters with more than one sound Page 47: The Fox and the Crow 

9 Words with apostrophes Page 48: Parts of two stories 

10 Basic punctuation Page 118: A formal letter 
11 Writing short sentences Page 123: Form to join a school 

club 

12 Common words with irregular 
spellings 

Page 134: Cameron the star 
swimmer 

13 Sounds of letter combinations Page 139: Pierre fell down 

14 The ‘magic e’ Page 142: Letter to Bongani 

15 Silent letters Page 146: The story of the poor 
woodman 

16 Prefixes and suffixes Page 148: The summer song 
17 Words with multiple syllables Page 153: Iron and steel 

18 Common words with irregular 
spellings 

Page 156: Anti–poaching units in 
the Zambezi Valley 

19 Writing sentences Page 164: School baseball 
tournament 

20 Review Page 13: An Adventure at Hwange 
National Park 

Appendix 1: Example words for 
phonics activities  
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Introduction 
There are twenty lessons in this catch-up programme. They are designed to be 
used with the diagnostic tool (pages 6 – 15).    

How each unit works 
Each unit has two parts. Part 1 helps learners with foundational literacy. This 
means: 

● knowing the sounds that are represented by letters and groups of letters
(for example sh, ai, oo and tch)

● reading words that don’t follow the standard rules of spelling (for
example, the, was, people, because)

● writing words, sentences and short compositions.

These activities may appear very easy for your learners, but remember – their 
learning may have gone backwards in the last year. 

We hope that all your learners will do the Part 1 activity, although it may be 
easy for some of them. 

Part 2 in each unit is a reading comprehension activity. It takes a reading text 
from the Grade 7 English Self-study Guide and suggests ways that you can 
use it to improve your learners’ reading comprehension skills. 

We hope that all your learners will do the Part 2 activity, although it may be 
difficult for some of them. 

If Grade 7 English Self-study Guide, is not available you can use other 
examples of English exam texts and questions instead. Follow the instructions 
for the Self-study Guide text and questions, but substitute another exam text 
and questions. You will need to decide which words may be new to the class, 
and think of ways to teach the meanings. 

At the end of the Part 2 activity, there is a more challenging extra activity. This 
is for the learners who already have a high level of literacy, and they can be 
completed by these learners at home. It may be that only a few or none of your 
learners do this activity. 

You don’t have to do both parts of the unit at the same time. In fact, it may be 
better to do it in two separate sessions with a gap in between, as this can help 
the learners to remember what they have learnt.  

All the activities fit in with the Zimbabwe Curriculum Framework. 

Timing 
As a rough guide, you could spend about half an hour on the first activity and 
half an hour on the second activity. That means the Primary English Catch-up 
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programme gives a total of around 20 hours lesson time (not including the Extra 
activity for the learners at the highest levels). However, you may want to spend 
more or less time on an activity. You may also want to repeat an activity if it 
was difficult for the learners. See Pace below. 

If you have the IGATE-T Reading Cards then these are an excellent opportunity 
to provide additional reading practice for your learners.  

Pace 
If an activity is obviously very easy for your learners, you can go through it 
quickly, just to check that everybody can do it. But be careful – are you sure 
that everybody can do it confidently? If some learners are struggling, slow 
down to give them a chance to catch up. If any learners are really struggling, 
they could continue to work on that activity while the others move on to the next 
activity. 

Assessment and teaching at the right level 
Teaching at the right level is the quickest and best way of helping your 
learners to catch up. The diagnostic assessment tools identify which 
skills learners already have and where more learning is needed. They help 
you to pitch your teaching at the right level. 

With practice, you should be able to assess a learner within five or ten minutes. 
Assess five learners covering the range of levels in your class or year - two who 
are lower than average, two who are average, and one who is above average. 
The results will show you where most learners still need help. 

After teaching particular skills, repeating that part of the assessment with the 
same learners will show you how much progress learners have made. 

Keeping safe 
Your learners can do all of the activities in this guide while observing social 
distancing. When an activity calls for pair work or group work, learners can do 
these even when they are one or two metres apart or learning outside. Always 
follow the current government rules and guidelines. If you think that an activity 
will not be possible under current rules, choose a different one. 

Further reading 
Most of the foundational literacy activities are based on IGATE-T Teacher 
Professional Development modules. If you have these, you can find more 
information about the activities. The module number and activity number are 
given after each activity. 
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Catch-up diagnostic tool: foundational 
literacy
Instructions 
Make the learners feel that the test is fun thing, and they will not be in trouble if 
they make mistakes or can’t answer. 

There are three versions of the test, so you can test the same learners more 
than once, and can see their progress. It can also be useful if learners who 
have done one version of a test may have told their classmates some of the 
answers. 

Section A 
Demonstrate with three letters. Point at and say the sound of each letter. Say 
only the sound of the letter, with no other sound added. 

Ask the learner to point at and say the sound of each letter in the box. 

If the learner can give 7 correct sounds out of 10, write a tick (✓) on the 
recording sheet. Otherwise write a cross (). Then go to Section B. 

Section B 

Demonstrate with three words. Point at and say each word. 

Ask the learner to say each word in the box. If the learner can say 7 words out 
of 10, write a tick. Otherwise, write a cross. Then go to Section C. 

Section C 

Ask the learner to say each word in the box. If the learner can say 7 words out 
of 10, write a tick. Otherwise, write a cross. Then go to Section D. 

Section D 
Ask the learner to read the story aloud. Then ask the learner the questions. 

Now use your judgement. Do you believe the learner was able to read and 
understand the text? Accept some hesitation and small mistakes.  

If a learner read the text well, but cannot answer the questions, ask the 
questions again, this time more slowly. 

If you feel that the learner was able to read the text reasonably well and answer 
at least two of the questions, write a tick and go to Section E. Otherwise write 
a cross for this section and Section E, and stop the test. 
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Section E 
Ask the learner to read the story aloud. Then ask the learner the questions. 

Follow the same method for the scores as Section D. 

Total 
Give the learner one point for each tick, to give a score out of 5. 
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Using the results of the Literacy diagnostic tool 
You can use this information in three ways. 

● What total scores out of 5 did most of your class get? For example, 
mostly 1 to 3? This can help you to know their average level of literacy, 
so you can choose activities which are at the right level. 

● In general, what total scores did your class get for each section? For 
example, did many of your learners have problems saying the sounds of 
individual letters in Section A? This can help you to choose the best 
activities to improve their literacy. 

● Are there any learners whose level is much higher or much lower than 
the average for the class? The lower level ones will need extra help. The 
higher level ones will need extra activities to challenge them. 

Interpreting the results 
● In Section A: The learner needs to do more work with the sounds of 

single letters.  

● In Section B: The learner needs to do more work with reading words 
with regular spellings (they follow the normal rules of spelling). 

● In Section C: The learner needs to do more work with common words 
with irregular spellings. 

● In Section D: The learner needs to do more work with reading and 
understanding short sentences and very simple texts.  

● In Section E: The learner needs to do more work with reading and 
understanding longer sentences and more complex texts.  

QUESTIONS AND ANSWERS 
TEST 1 

Section D 

1. Where is Gift? 

2. What is Gift doing? 

3. What is the book about? 
 

Answers 

1. Any answer which means ‘at school’.  

2. Any answer which means ‘reading a book’.  

3. Any answer which means ‘animals and birds of Zimbabwe’. 
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Section E 

1. (Touch the text.) What is this about?  

2. (Point to the first paragraph.) It says three ways people can use bicycles. 
How can people use bicycles? 

3. (Point to the second paragraph.) It says bicycles can help people to have 
more money. How can bicycles help people to have more money? 

Answers 

1. ‘Bicycles’, ‘bikes’ or any other answer which shows the learner 
understands that the main topic is bicycles. 

2. Any answer which means travelling to school, travelling to work and 
moving things. 

3. Any answer which means that if people spend less time travelling, they 
can use that time to earn more money. 

TEST 2 

Section D 

1. Where is Simba? 

2. What is Simba doing? 

3. Where does Simba clean? 

Answers 

1. Any answer which means ‘at home’.  

2. Any answer which means ‘cleaning the floor’.  

3. Any answer which means ‘under the table and chairs’. 

Section E 

1. (Touch the text.) What is this about?  

2. (Point to the first paragraph.) It says three places that chickens can live. 
What places can chickens live? 

3. (Point to the second paragraph.) It says that it is cheap to keep chickens. 
Why is cheap to keep chickens? 

 

Answers 

1. ‘Chickens’ or any other answer which shows the learner understands 
that the main topic is chickens. 

2. Any answer which means farms, gardens and schools. 
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3. Any answer which means that we do not need to buy (special) food for 
chickens. 

TEST 3 

Section D 

1. Where is Zodwa? 

2. What is Zodwa doing? 

3. Where does she buy? 

Answers 

1. Any answer which means ‘in a shop’.  

2. Any answer which means ‘buying food’.  

3. Any answer which means ‘three apples and (a bag of) rice’. 

 

Section E 

1. (Touch the text.) What is this about?  

2. (Point to the first paragraph.) It says four things that trees give us. What do 
trees give us? 

3. (Point to the first paragraph.) It says trees are important in another way too. 
Why are trees important? 

Answers 

1. ‘Trees’ or any other answer which shows the learner understands that 
the main topic is trees. 

2. Any answer which means fruit, nuts, wood and shade from the sun. 

3. Any answer which means that animals and birds need them to live. 
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Diagnostic tool: Literacy Test 1 Learner 
Sheet 
Section A 

Demonstrate:           t   o   N 
s     a     p     M     g     u     H     f     J     Z 

Section B 

Demonstrate:       yes     clock     tree          

at       sun       big       went       stand 
shop     with      car      make      night 

Section C 

you       the       what       know       little 
said    here    people    didn’t    because 

Section D 

Gift is at school. She is reading a book. The book 
is about the animals and birds of Zimbabwe. 

Section E 

There are many uses for bicycles. They can help 
learners get to school more quickly. They are 
very useful for people who work far from their 
homes. People can also use bicycles to move 
things from one place to another place. 



 

12 | P a g e                                      Catch-up Lessons for Foundation Skills 

MoPSE Primary Teacher’s Guide 

Bicycles can help people to become richer too. If 
they spend less time travelling, they can use that 
extra time to work. 

 

Diagnostic tool: Literacy Test 2 Learner 
Sheet 
Section A 
Demonstrate:      s   A   m 

t     e     N     D     n     O     V     b     y     K 

Section B 
Demonstrate:               hat     dish     green          

on       big       sat       hand       steps 
like      down      her      moon      catch 

Section C 

she       they       who       page       bottle 
very    here    water    can’t    through 

Section D 

Simba is at home. He is cleaning the floor. He 
cleans under the table and chairs. Now the floor 
is clean. 

Section E 

We get eggs and meat from chickens, and many 
people keep them. They don’t only live on farms. 
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You can see chickens in people’s gardens, and 
in some schools too. 
Chickens can find things to eat on the ground, 
and they can eat food that we throw away. We do 
not need to buy special food for them, so it is very 
cheap to keep them.  

 

Diagnostic tool: Literacy Test 3 Learner 
Sheet 
Section A 

Demonstrate:               e   h   D 

P     e     R     S     m     A     i     T     c     w 

Section B 

Demonstrate:               pen     black     this          
in       red       ant       from       spend 
look      sing      for      play      wish 

Section C 

she       your       why       face       about 
laugh    there    friend    wasn’t    could 

Section D 

Zodwa is in a shop. She is buying food. She buys 
three apples and a bag of rice. 
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Section E 

We get many things from trees. They give us fruit 
and nuts to eat. They give us wood to make 
things and to make fires for cooking. Trees also 
give us shade from the sun. 
Trees are important in another way too. Many 
birds and animals need them to live. When we cut 
down trees, we are taking away their food and 
their homes. 
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Literacy diagnostic tool recording sheet: 
example 

Name Sec A ✓/ Sec B ✓/ Sec C ✓/ Sec D ✓/ Sec E ✓/ Total: - / 5 

Tendai ✓ ✓ ✓ ✓  4 

Thabo      0 

Precious   ✓   1 

Innocent ✓ ✓    2 

Zanele ✓ ✓ ✓ ✓ ✓ 5 

Nkosi  ✓ ✓ ✓  3 

Princess ✓ ✓ ✓ ✓ ✓ 5 

Sipho ✓     1 

Nelson      0 

Lungile ✓  ✓   2 

       

       

       

       

       

       

       

       

       

       

       

       

       

       

       

Total 4 5 5 4 2 23 / 50 
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Primary literacy catch-up lessons 
Unit 1, Part 1: Sounds of single letters 
Activity: Match letters with sounds 
Use these activities to review and practise the sounds of single letters. 

1. Write these letters in a jumble on the board:  

 

 

 

 

 

2. Point at one letter at a time. Say the sound, and get the class to repeat it. 
Say the sound of the letter only – don’t add ‘uh’ or another sound after it. 

3. Point at one of the letters. Say one of the six sounds which either does or 
does not match the letter you are pointing at. For example, point at n and 
either say ‘nnnn’ or ‘p-’. The class must call ‘Yes’ or ‘No’ depending on 
whether the sound matches the letter. 

4. Repeat, but now with short simple words that start with the letters on the 
board. For the example above, this could be sit, and, pen, not, ten, in. 

5. The learners work in groups. They all copy the letters in their exercise 
books. Then they take it in turns to say a word starting with one of the letters. 
The others in the group point at the letter in their exercise books. 

6. Repeat with these groups of letters: 
m d g o c e (man, must, dog, did, get, gun, on, cat, cost, egg, end) 
k u r h b f (kit, kiss, us, umbrella, red, run, hat, him, big, bed, fun, flat) 
l j v w y z  (lots, leg, jet, jump,yes, yet, wet, west, zip, zebra) 
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Unit 1, Part 2: Reading comprehension 
Text: Chenai’s story, Grade 7 English Self-study Guide, page 71 / Selected 
Texts booklet page 2. 

1. Tell the learners to work in pairs. Each pair must think of at least five 
differences between living in a city and living in a rural area. You can ask 
these questions to help: 

How many people are there? 
What type of buildings do people live in? 
How many cars and trucks are there? 

2. Ask some volunteer pairs to share their answers with the class. 

3. Write these words on the board: 
rural          delighted          suburb 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

4. Write these questions on the board (without the answers), and read them 
aloud: 

Who are the three people in the story?  
(Chenai, her mother and her grandmother) 

Where do they live?  
(Chenai and her mother live in a suburb, her grandmother lives in a rural 
area.) 

What is Chenai going to do in the school holiday? 
(She is going to visit her grandmother in a rural area.) 

5. Read the story about Chenai aloud while learners follow in the text with their 
fingers. Invite answers to the questions on the board. 

6. Read the four comprehension questions (1 - 4) aloud while learners follow 
in the text with their fingers. They do not answer the questions yet. 

7. Ask the learners to read the story about Chenai again silently. Then in pairs, 
they should try to answer the questions. Ask a volunteer pair to share their 
answers with the class. 

Extra activity for higher-level learners 
Write the conversation between Chenai and her mother, when the mother tell 
Chenai that she is going to visit her grandmother. You can start like this: 

Mother: Chenai, I’ve got some good news for you. 
Chenai: What is it?  
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Unit 2, Part 1: Writing single letters 
Activity: Letter sound bingo 
Use this activity to review and practise writing single letters. 

1. Write the letters of the alphabet on the board in lower-case a b c (not capitals 
A B C). Get the learners to practise saying the main sound of each letters. 
For example, the sounds c, e and g as in cat, end and good, not cinema, 
me, giant. Make sure they say just the sound of the letter, and don’t any 
extra sounds. (For example, s is just ‘ssss’, not ‘suh’ or ‘ser’.) 

2. Leave the letters on the board (but wipe off the x, explaining to the learners 
that almost no words in English start with x). 

3. Each learner must choose six letters from the board and write them into a 
grid of six boxes in their exercise book. For example: 

m b o 

a t y 

4. Say the sound of a letter (just the sound, without ‘uh’ or any other sound 
after it). Any learner with that sound can cross it off. Repeat with more letters 
in random order. The first learner to cross of all their six sounds is the 
winner. You may like to carry on the game until there have been several 
‘winners’. Note that c, k and q all count as the same sound. 

5. Repeat the game, but this time the learners say the sounds. One learner 
must say the sound of one of the letters from her/his grid (just the sound of 
the letter with no other sound added). They and any other learner with that 
sound can cross it off. Then it is the next learner’s turn to say a sound, and 
so on. The first person to cross off all six letters is the winner. The game is 
quick, so you can repeat it several times. The learners must choose different 
letters each time. 

Short-word version 
Instead of just using the sounds of letters, use words beginning with those 
sounds. Write the words on the board with the first letter underlined. When 
playing the game, the learner says the word that starts with the letter they want 
to cross out. 

Capital-letters version 
Play the game based on first names (especially the names of people in the 
class) and place names which the class know. These can come from the 
learners. For example, ask: 
     Who knows a person’s name beginning with B? 
     Who knows a place beginning with M? 

Write these on the board, and use them for playing the game as described in 
the short-word version above.  
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Unit 2, Part 2: Reading comprehension 
Text: Daniel and Hope, Grade 7 English Self-study Guide, page 75 / 
Selected Texts booklet page 2. 

1. Tell the learners to work in pairs. The partners take it in turns to ask this 
question: 

Who do you live with? 

2. Write these words on the board: 
born          passed away          area 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

3. Write these questions on the board (without the answers), and read them 
aloud: 

Who does Daniel live with? 
(His parents and two sisters.) 
Who does Hope live with? 
(Her mother) 
How old are they? 
(Daniel is 7 months old, Hope is 12 years old.) 

4. Read the information about Daniel and Hope while learners follow in the text 
with their fingers. Invite answers to the questions on the board. 

5. Read aloud comprehension questions (1 - 5) and all four answers for each 
question while learners follow in the text with their fingers.  They do not 
answer the questions yet. 

6. Ask the learners to read the text again silently. Then in pairs, they should 
try to answer the questions. Ask a volunteer pair to share their answers with 
the class. 

Answers: 1 D, 2 B, 3 A (Learners may also say A, but explain that Daniel 
lives with his extended family, not in it.) 4 C  5 D. 

Extra activities for higher-level learners 
● Complete questions 1 to 7 on pages 76 - 77 of the Self-study Guide.  

● Answers: 1 A, 2 B, 3 C, 4 D, 5 A, 6: The teacher told us to bring all our 
books for marking the next day. 7: Father said, “Do your homework in 
time.” 

(There are other possible correct answers for 6 and 7.) 

● Write about your family. Where do you live? Who do you live with?  
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Unit 3, Part 1: Reading words with simple 
spellings 
Activity: Slap your shoulder 
Use this activity to review and practise reading short words with simple 
spellings. 

1. Write hat on the board in big letters. Check the learners know the meaning 
by drawing a simple picture on the board or miming putting on a hat. 

2. Ask the class to stand up. Lead the learners in saying first the three sounds 
separately, then the whole word, accompanied by the actions shown in the 
diagram below. Remember to say the sound of the letter only – don’t add 
‘uh’ or another sound after it. 

h – (touch your right shoulder) 
a – (touch your right elbow) 
t – (touch your right wrist) 
hat! (clap your hand onto your left shoulder) 
Repeat with other words. 

 

 

 

 

 

 

 

Use any three-letter word that does not contain a pair of letters which make 
one sound. For example, she, the, eat, you, arm and see are not suitable. 
Here are some examples. Together they cover all the letters of the alphabet 
except Q. 

hat pen man box dog big sun fat yes bag can
 and  

wet red but dig jet six kit top van nut leg
 zip 

3. Do the activity again, but now with four pats on the arm, and these words: 

stop hand  jump  clap must  lots best drop  flat glad went
 trip 

flag mend crop lamp ends west hunt cost milk belt just
 visit  
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Unit 3, Part 2: Reading comprehension 
Text: A letter to Arthur, Grade 7 English Self-study Guide, page 85 / 
Selected Texts booklet page 3. 

1. Tell the learners to work in pairs. The partners take it in turns to ask this 
question. Explain that they can imagine something if they want to. 

What are you going to do in the next school holidays? 

2. Write these words on the board: 
plan      promise      trip      dam      fishing rod      suitcase 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

3. Write these questions on the board (without the answers), and read them 
aloud: 

Where are Daniel and his family going in the August holiday? 
(the Kariba Dam) 
Why did Calvin write this letter? 
(to invite his friend Arthur to go with them) 
What did his parents buy for the holiday? 
(a fishing rod and a suitcase) 

4. Read aloud the letter while learners follow in the text with their fingers. Invite 
answers to the questions on the board. 

5. Then read aloud the Guided Composition instructions (page 87 in the Self-
study Guide) while learners follow on the page with their fingers.  

6. Ask the learners for ideas for each of the four points in the list. For each 
point, choose one good idea, and write it on the board. For example: I have 
started going to school again. / I’m going to visit my grandparents. / They 
are all doing well. / I hope you are well too. 

7. The learners write the letter, based on the ideas on the board. Visit them 
while they do this, and give help to anybody who needs it. 

 

Extra activity for higher-level learners 
Write a reply to the letter you wrote in the lesson. 

And/or: Write a reply from Calvin to Arthur. Arthur agrees to go on the trip with 
Arthur and his family. 
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Unit 4, Part 1: Writing words with simple 
spellings 
Activity: Anagrams 
Use this activity to review and practise writing short words with simple spellings. 

1. Write these words on the board (before the lesson if possible): 

stand  spend  dress  zebra  hands  print 

small  black  wants  visit  glass           frogs 

slept  kicks  spell  still  jumps          crack 

drops  quick  taxis  yells  flags  visit 

2. Invite learners to choose a word and explain the meaning to the class. They 
can act the word, draw a picture of the word or explain it with other words. 
Help them to explain the meaning better if necessary.  

3. When all the words that at least one learners in the class knows have been 
covered, teach the meanings using the methods described above, plus 
translation if no other way is possible. Try not to spend a long time on stages 
2 and 3. Leave plenty of time for stages 4 and 5. 

4. Leave the words on the board. On another part of the board, write an 
anagram of one of the words, with the letters in a jumble. For example: 

 

 

 

 

 

Invite the class to say the word (dress). Repeat with two or three more of 
the words. 

5. The learners work in small groups. In each group, the learners take it in 
turns to write an anagram. They then show the anagram to the group. When 
the group has guessed it they, all write the correct spelling of the word in 
their exercise books. 

Option: The learners do this activity in pairs instead of groups. 
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Unit 4, Part 2: Reading comprehension 
Text: Independence Day, Grade 7 English Self-study Guide, page 91 / 
Selected Texts booklet page 4. 

1. Tell the learners to work in pairs. Write these questions on the board and 
read them aloud. The pairs must discuss their answers. 

Why is 18th April a holiday in Zimbabwe? 
What happened on April 18th 1980? 

2. Invite the answers. (Independence Day / Zimbabwe became an 
independent country.) 

3. Write these words on the board: 
crowd        stadium        traditional        choir 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

4. Write these questions on the board (without the answers), and read them 
aloud: 

Where did the writer go on Independence Day? 
(A sports stadium) 
Say four things that the writer watched or listened to. 
(traditional dancers / choirs / speakers / a football match) 

5. Read the text aloud while learners follow in the text with their fingers. Invite 
answers to the questions on the board. 

6. Then read aloud the comprehension questions (1 - 6) with all four 
answers for each while learners follow on the page with their fingers.  

7. Ask the learners to read the text again silently. Then in pairs, they try to 
answer the questions. Ask a volunteer pair to share their answers with the 
class. 
Answers: 1 C, 2 A, 3 C, 4 B, 5 A, 6 C 

 

Extra activity for higher-level learners 
● What do you know about the history of our country? Write an essay 

about it. 
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Unit 5, Part 1: Common words with 
irregular spellings 
Activity: What’s my word? 
Use this activity to review and practise reading and writing common words with 
irregular spellings. 

1. Write these words on the board (before the lesson if possible): 
was   they   said   have   put 
 people 
come   walk   were   there   here  
 please 
one   some   any   many   little 
 women 
what   where  when   who  because  their 

2. Invite learners to choose a word and say a sentence that includes it. For 
example, I said ‘Hello’, When is the lesson? My brother can’t come to 
school today because he is sick. Help them to say a better sentence if 
necessary.  

3. When all the words that at least one learner in the class knows have been 
covered, teach the meanings using the method described above, giving a 
simple sentence that demonstrates the meaning. 

4. Each learner chooses a word from the board and says it. Cross out the 
words that have been chosen. If there are more than 24 in the class, after 
all the words have been chosen, the remaining learners can choose a word 
for the second time. 

5. Each learner writes their word in large clear letters in their exercise book. 
Alternatively, they could make ‘word hats’. They will need pieces of paper 
that are large enough and sticky tape or paper clips. 

 

 

 

 

 

 

Option 1 (easy): The learners walk around the room. When they meet each 
other, they say the other’s word. 
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Option 2 (more difficult): The learners walk around the room. When they 
meet each other, they say a sentence which includes the other’s word. It can 
be a sentence they remember from earlier in the lesson, or a new sentence. 
If this stage does not meet current Covid-19 rules, leave it out. 

6. Tell the learners to write all the words in their exercise books. Invite learners 
to choose a word and say a sentence that includes it. It must be a different 
example to the one from earlier in the lesson. The other learners find the 
word on their exercise book page, and point to it.  
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Unit 5, Part 2: Reading comprehension 
Text: Mount Kilimanjaro, Grade 7 English Self-study Guide, page 93 / 
Selected Texts booklet page 5. 

1. Tell the learners to work in pairs. Write these questions on the board and 
read them aloud. The pairs must discuss their answers. 

Why is Mount Kilimanjaro famous? 
Where is it? 

2. Invite the answers. (It is the highest mountain in Africa. / Tanzania.) 

3. Write these words on the board: 
leader      drought      elders      permission      route 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

4. Write this question on the board (without the answers), and read it aloud: 
When did the elders have meetings on the mountain? (Two things) 
(When there was a new leader. / When there was a drought.) 

5. Read the text aloud while learners follow in the text with their fingers. Invite 
answers to the question on the board. 

6. Then read aloud the comprehension questions (16 - 21) with all four 
answers for each while learners follow on the page with their fingers.  

7. Ask the learners to read the text again silently. Explain that they do not need 
to understand every word in the text. They just need to understand enough 
to answer the questions. Then in pairs, they should try to answer the 
questions. Ask a volunteer pair to share their answers with the class. 
Answers: 16 B, 17 C, 18 B, 19 A, 20 D, 21 B  

 

Extra activities for higher-level learners 
● Complete the Language Questions on page 94 of the Self-study Guide. 

(22 B, 23 A, 24 B, 25 B, 26 D, 27 D, 28 B, 29 A) 

● Write a story. Somebody climbs a mountain. This person has an accident 
and falls. Then the person is rescued. 
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Unit 6, Part 1: Sounds of letter 
combinations 
Activity: Say the sound 
For foundational literacy, learners need to know the sounds represented by 
pairs of letters (digraphs) and groups of three letters (trigraphs). Here are some 
of the important ones: 

Consonant sounds 
sh     th     ng     ch     tch     ck     ph     qu 

Vowel sounds 
ai    ea    ee    igh    oa    oo (as in soon)     oo (as in good)     ar     or     ur    
ear  
air   er    ou (as in shout)    ow (as in now)     ow (as in show)     oi     oy     ay 

Use this activity to revise and check your learners’ knowledge of digraphs and 
trigraphs. 

1. Write a word on the board in large letters with the digraph or trigraph you 
want to revise. For example, if you want to revise ee, you could write green 
on the board. For a list of example words, see Appendix 1 at the end of this 
section.  

2. Check comprehension of the word. In this case, you could point to a green 
object in the classroom, and ask: What colour is it? Get the class to practise 
saying the word, while you point at the word on the board. 

3. Underline the digraph (e.g. green), and get the class to practice saying the 
sound on its own, in a long, drawn out way: ‘eeeeeeeeee’! 

4. Continue until there are about six words on the board, each containing a 
different digraph/trigraph that you want to revise.  

5. Wipe the board, and write just the digraphs (in different places on the board, 
so the learners must read them, not just remember where they were written). 
Point at one of them. The class must all make the sound that goes with it. 
Repeat with the other sounds – the livelier the better! 

6. Write a different word around each digraph. It must be a common word 
which you think the learners already know. For example, feet instead of 
green. Again, say the word and check comprehension (e.g. point at your 
feet) and get the class to practise saying the word. 

7. Ask learners to copy the words into their exercise books. Then ask them to 
work together in groups, and to add more words they know with the 
diagraphs/trigaphs. They should add as many words as they can. 

8. Repeat with more digraphs/trigraphs as time allows.   
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Unit 6, Part 2: Reading comprehension 
Text: The Bee City, Grade 7 English Self-study Guide, page 95 / Selected 
Texts booklet page 6. 

1. Tell the learners to work in pairs. Each pair must think of at least five things 
they know about bees. You can ask these questions to help: 

Where do they live? (hives) 
What do they make that we can eat? (honey) 
How do they make it? (They collect nectar from plants.) 
Why do we need them for farms? (They pollinate crops.) 
How can they hurt you? (They can sting.) 

2. Ask some volunteer pairs to share their answers with the class. 

Write these questions (without the answers) on the board and read them 
aloud: 

What is a bee city? (a hive) 
What is the main topic of the second paragraph? (the bee policeman) 
What does this bee do? (It keeps robbers and enemies away from the 

hive.) 

3. Read aloud the text while the learners follow on the page with their fingers. 
Ask the learners to read the text again silently. Then in pairs, they should 
try to answer the questions on the board. Ask a volunteer pair to share their 
answers with the class. 

4. Ask the learners to look at the comprehension questions (30 - 34). Read 
the questions and all the possible answers aloud slowly. The learners 
should follow on the page their fingers while you read. When you come to 
the words, ask these questions to check comprehension: 

What do worker bees do? (They collect nectar, and do the work in the 
hive.) 

What is the opposite of enemy? (friend) 
What does a robber do? (steals things) 

5. In pairs, the learners choose correct answers for the questions. When they 
have done this, ask a volunteer pair share their answers with the class. 
Answers: 30 C, 31 B, 32 D, 33 A, 34 B. 

Extra activities for higher-level learners 
● Complete the language questions on page 96 of the Self-study Guide. 

Answers: 35 B, 36 A (B could also be considered possible). 37 A, 38 B, 
39 B) 

● Write a short essay about bees, and why they are important for us.  
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Unit 7, Part 1: Sounds of letter 
combinations 
Activity: Missing letters 
Use this activity to revise and check your learners’ knowledge of digraphs and 
trigraphs that you did not cover in Unit 6. 

1. Write a word on the board in large letters without the digraph you want to 
revise (See Unit 6, Part 1). It must be a common word you think all the 
learners will know. You could use examples from Appendix 1 at the end of 
this section. For example: 

g r _ _  (grow) 

2. Say the word and get the class to practise saying it. Check they know the 
meaning of the word. In this case, perhaps ask, When a plant gets bigger, 
what do we say? and use your hands to show getting bigger. The plant... 
(grows). 

3. Ask the class to say just the missing sound needed to complete the word 
(‘oh’). Write the missing letters into the word. Do not say the names or 
sounds of the individual letters as you write. Say only the sound of the letters 
together. (‘oh’). 

4. Repeat until you have covered about six common, familiar words with 
different digraphs. Wipe the board. Write the digraphs alone in different 
positions on the board. Point at one of them. The class must say which of 
the six words it came from. Repeat with the other words. 

5. Writes the word again without the digraphs/trigraphs and replace each 
missing letter with a line. For example, rain becomes r _ _ n and mother 
becomes mo _ _ er. The learners must copy the words into their exercise 
books, and complete them with the missing digraphs. 

6. As they did for Unit 6 Part 1, the learners work together in groups, and add 
more words they know with the diagraphs/trigaphs. They should add as 
many words as they can. 

7. Repeat with more digraphs/trigraphs as time allows. 
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Unit 7, Part 2: Reading comprehension 
Text: A letter to Tendai, Grade 7 English Self-study Guide, page 97 / 
Selected Texts booklet page 7. 

1. The learners work in pairs. Each pair must think of a person they both know, 
and think of sentences to describe this person. Write these questions on the 
board and read them aloud while you point at them: 

How old is he/she? 
Where does he/she come from? 
Who does he/she live with? 
What does he/she like doing? 

2. Visit the pairs while they work, and ask them to describe their person. 
Perhaps ask learners with higher levels of literacy to write their sentences 
too.  

3. Write these questions (without the answers) on the board: 
Who is Mrs Msipa? (Norman’s teacher) 
Where does she come from? (Kwekwe) 
Who does she live with? (her three children) 
What does she like? (hard working pupils, netball) 

4. Ask the learners to read the letter to Tendai. Then in pairs, they should try 
to answer the questions on the board. Ask a volunteer pair to share their 
answers with the class. 

5. Ask the learners to look at the comprehension questions (40 - 45). Read 
aloud the questions and all four answers for each slowly and clearly. The 
learners should follow the words with their fingers while you read.  

6. In pairs, the learners choose the correct answers for the questions. When 
they have done this, ask a volunteer pair share their answers with the class.  
1. Answers: 40 C, 41 B, 42 B, 43 B, 44 B, 45 C. 

7. Ask the learners to write a letter which describes a person that they know, 
similar to the example on page 96. They must organise the letter in the same 
way: give the date, begin with Dear... etc. If necessary for time reasons, they 
could start it in the lesson, and finish it at home. 

 

Extra activities for higher-level learners 
● Complete the language questions on page 98 of the self-Study Guide. 

(46 A, 47 B, 48 C, 49 D, 50 C) 

● Write a composition about a Sports Day at your school. Describe the day 
with as much information as you can. (If learners have the Self-study 
Guide, they can follow the guidance for question a) on page 99.)   
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Unit 8, Part 1: Letters with more than one 
sound 
Activity 
Use this activity to revise and check your learners’ knowledge of these letters 
that have more than one sound in words with regular spellings: 

a: hat / small  c: come / nice g: big / page  y: yes / happy / 
try 

Before the lesson, write these words in large letters with each on a separate 
piece of paper. Write the letter with more than one sound in a different colour 
and underlined as shown. If you have fewer than 36 learners, omit some words. 
If you have more than 36, repeat some words. 

 
 

 

 

 

 

 

1. Give each learner a card. They take it in turns to stand up and show their 
card to the class. They say the word, and then the whole class says the 
word. If you think some learners may not know the meaning, invite learners 
to give an example sentence with the word. Teach the meaning too if 
necessary. 

2. The learners stand up and walk around the classroom. Each learner must 
find another with a word with the same sound for the letter in a different 
colour and underlined. When two learners have found a match, they 
continue to walk around together, looking for any other learner with a 
matching card. They continue until all the matches have been found. 

3. If Covid-19 rules allow, collect the cards, redistribute them and repeat the 
activity. Continue for several more turns. Explain to the learners that they 
must tell you if you offer them a card with a word that they have had before.  
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4. Stick the cards to the board or wall, so that each one is next to the other 
cards with the same sound for the coloured/underlined letter. To do this, 
invite one learner to come and fix their card. Then ask who has a card with 
the same sound for the letter in a different colour. These learners must then 
come and fix their cards next to the first one. 
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Unit 8, Part 2: Reading comprehension 
Text: The Fox and the Crow, Grade 7 English Self-study Guide, page 47 / 
Selected Texts booklet page 8. 

1. On the board, write fox and crow, and say the words aloud. Ask the class to 
tell you what they know about these animals. Then invite a volunteer to 
come and draw a fox on the board. Repeat with another volunteer to draw 
a crow. 

2. Write these words on the board: 
meat          stolen          voice          ground          trick 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

3. Write these questions on the board (without the answers), and read them 
aloud: 

What did the crow have? 
(A piece of meat) 

What did fox want? 
(The crow’s piece of meat) 

How did the fox get the meat 
(He tricked the crow.) 

How did he trick the crow? 
(He said the crow had a beautiful voice, and asked her to sing.) 

4. Read the text aloud while learners follow in the text with their fingers. Invite 
answers to the questions on the board. 

5. Read aloud the comprehension questions (11 - 15) with all four answers 
for each while learners follow on the page with their fingers.  

6. Ask the learners to read the text again silently. Explain that they do not need 
to understand every word in the text. They just need to understand enough 
to answer the questions. Then in pairs, they should try to answer the 
questions. Ask a volunteer pair to share their answers with the class. 

Answers: 1 B, 2 A, 3 B, 4 D (explain that ‘snatched’ means ‘took quickly’), 5 
C 

Extra activity for higher-level learners 
Read the story again, then put it away. Write the story again in your own words. 
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Unit 9, Part 1: Words with apostrophes 
Activity 
Use this activity to revise and check your learners’ knowledge of common words 
with apostrophes. 

Write these sentences on the board (if possible, before the lesson): 

Its good.     Im very sorry.  

Whats your name?   Whos that? 

She isnt my sister.   I dont like milk. 

My radio doesnt work.    She cant swim. 

Thats very easy.     Youre right. 

We didnt know.     Ive lost my pencil. 

1. Read each one aloud, and then get the whole class to say it aloud after you. 

2. For the first sentence, invite them to say where the missing apostrophe goes 
(It’s good.) and add the apostrophe to the sentence. 

3. The learners copy all the sentences into their exercise books. In pairs, they 
decide where the missing apostrophes go. 

4. Invite learners to come to the board and write in the missing apostrophes. 

5. Ask learners to write more short sentences which have words with missing 
apostrophes. Their partners must say where the missing apostrophes go. 
Then they add the missing apostrophes to their own sentences. Some 
learners may only be able to write a small number of very short sentences 
that are similar to the examples from the board. Others may be able to write 
longer sentences with other words such as haven’t, she’s, I’ll, won’t, mustn’t, 
couldn’t etc. 
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Unit 9, Part 2: Reading comprehension 
Text: Parts of two stories, Grade 7 English Self-study Guide, page 48-49 / 
Selected Texts booklet page 9. 

1. On the board, write vase, and say the word aloud. Ask the class to tell you 
what it is. Then invite a volunteer to come and draw a vase on the board.  

2. Read the text about Harry and Bill aloud while learners follow in the text with 
their fingers. When you come to tears in their eyes, ask the class what that 
means, and explain if they do not know. 

3. Then read aloud the comprehension questions (23 - 27) with all four 
answers for each while learners follow on the page with their fingers. When 
you come to disobeyed (question 25) ask the class what it means, and 
explain if they do not know. 

4. Ask the learners to read the text again silently. Explain that they do not need 
to understand every word in the text. They just need to understand enough 
to answer the questions. Then in pairs, they should try to answer the 
questions. Ask a volunteer pair to share their answers with the class. 

Answers: 23 D, 24 B, 25 A, 26 C, 27 C 

5. Ask the learners to look at the text about Alice. Ask them to read it and to 
answer the comprehension questions (39 - 43) in pairs - this time with no 
help from you. Explain again that they do not need to understand every word 
in the text. They just need to understand enough to answer the questions. 
When they have finished, ask a volunteer pair to share their answers with 
the class. 

Answers: 39 B, 40 A, 41 D, 42 D, 43 D. 

 

Extra activities for higher-level learners 
● Complete the language questions on pages 48. 49 and 50 of the Self-

study Guide. (28 D, 29 A, 30 C, 31 D, 32 C, 33 A, 34 B, 35 D, 36 D, 37 
B, 38 D, 44 C, 45 A, 46 A, 47 B, 48 C, 49 B, 50 D) 

● Write some more sentences to continue both the stories. 
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Unit 10, Part 1: Basic punctuation 
Activity 
Use this activity to revise and check your learners’ knowledge of basic 
punctuation in short statements and questions, including starting with a capital 
letter. It also practices word order in statements and questions. 

1. Write this jumbled question on the left of board, and the jumbled answer on 
the right. 

 

 

 

2. In pairs, the learners try to guess the question and the answer. Invite them 
to share their ideas. (What’s your favourite colour? / My favourite colour is 
red.) Get the whole class to practice saying the question followed by the 
answer. 

3. Ask the learners to write the question and answer in their exercise books. 
Remind them to start with a capital letter, and to put the question mark or 
full stop at the end. 

4. Write the correct versions on the board, so the learners can check their 
work. 

5. Write these question and answer pairs on the board with the words and 
punctuation marks jumbled, as shown above. As in the example above, do 
not put a capital letter for the first word. Where there is a comma, include 
that after the word. Working in pairs, the learners work out the sentences 
and write them. When they have finished, invite them to share their ideas 
with the class. Write the correct version on the board. 
   Where do you live?    I live in [your location]. 
   How old are you?    I’m thirteen years old. 
   How many chickens do you have?  We have seven chickens. 
   Do you like tea?    No, I don’t. 

6. Repeat with four more pairs: 
   Do you want an apple?   Yes, please. 
   Where is your pen?    It’s in my bag. 
   Is this your pencil?    No, it isn’t. 
   Can you ride a bike?    No, I can’t. 

7. The learners make more jumbled questions and answers for their partner to 
guess. The partner must write the correct version. Some learners may not 
be able to do this with more than one or two simple sentences, but others 
may be able to produce several longer and more complex sentences.  
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Unit 10, Part 2: Reading comprehension 
Text: A formal letter, Grade 7 English Self-study Guide, page 118 / 
Selected Texts booklet page 10. 

1. Ask the learners to look at the letter, and point to these parts while you say 
them:  

The writer’s address 
The writer’s name 
The receiver’s address 
The receiver’s name 
The date 
The subject of the letter (RE: Application...) 

2. Write these words on the board: 
apply        quiz        public speaking        confident       ability 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

3. Read aloud the letter while learners follow in the text with their fingers.  

4. Ask the learners to look at the first set of comprehension questions (1 - 
5). Read aloud the questions and all four answers for each slowly and 
clearly. The learners should follow the words with their fingers while you 
read.  

5. In pairs, the learners choose the correct answers for the questions. When 
they have done this, ask a volunteer pair share their answers with the class.  
Answers: 1 A, 2 C, 3 D, 4 A, 5 B. 

6. Ask the learners to look at the second set of comprehension questions (1 
- 5). Tell the groups to answer the questions. They must agree a full 
sentence to answer each one, but they mustn’t write anything yet. Then 
invite groups to suggest sentences to answer the questions.  

7. Invite the answer for Question 1, and write an example sentence on the 
board. (Thuto Thato Nare wrote the letter.) Show how it is a full sentence, 
starting with a capital letter and ending with a full stop.  

8. Ask the learners to write answers in whole sentences for the other four 
questions. Visit them while they are doing this, and give help to anyone who 
needs it. 

Extra activity for higher-level learners 
Write a write a letter from the head to Thuto Thato Nare. Thank him for his letter, 
and offer him a place at the school. Include the addresses, date and a subject 
line that starts RE:   
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Unit 11, Part 1: Writing short sentences 
Activity:  Crazy sentences 
Use this activity to revise and check your learners’ ability to write short 
sentences. 

1. Ask the learners to give you examples of ‘doing words’. For example, sit, 
play, write, go, understand. Write two or three of their examples on the 
board. Explain that these are called ‘verbs’ and write verbs above them. 

verbs 

sit     play 

understand 

2. Repeat with ‘describing words’ / adjectives (good, old, yellow, nice, 
dangerous) and ‘things’ / nouns (chair, water, elephant, school, time). 

3. Ask one volunteer for a verb, and write in on the board. Repeat with an 
adjective and a noun. 

4. Working in pairs, the learners try to write a sentence which uses all three. 
The verb can be in the past. It can be a strange sentence if they wish. For 
example: I played football with a yellow elephant. 

5. Ask pairs to share their ideas. Write one or two of the best ones on the 
board. 

6. Repeat with more verb/adjective/noun combinations. 

7. After a while, perhaps make it more challenging by adding ‘how we do it’ 
words / adverbs. For example, quickly, well, carefully, suddenly, 
dangerously. 
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Unit 11, Part 2: Reading comprehension 
Text: Form to join a school club, Grade 7 English Self-study Guide, page 
123 / Selected Texts booklet page 11. 

1. Ask the learners to give you some examples of school clubs. 

2. Go through the form. Read each item aloud, and ask for suggestions for 
examples of things that could go on the form. For example, DOB (Date of 
Birth): 23rd April. Explain the meaning of signature, and give an example of 
your signature on the board. 

3. Ask the learners to copy the forms into their exercise books. 

4. Ask the learners to decide their own examples of information to complete 
the form. They could do this individually, in pairs or in small groups as you 
wish. They can use their own details, or imaginary details. They fill in the 
forms in their exercise books as they do this. Visit them while they work, and 
give help to anybody who needs it.  

Extra activity for higher-level learners 
The school club from the form wants more members. Write a poster for the club. 
It explains what the club does, why it is fun, and invites more people to join it. 
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Unit 12, Part 1: Common words with 
irregular spellings 
Activity: Rhyming words 
Use this activity to revise and check your learners’ knowledge of common words 
with irregular spellings. 

1. Make rhyming words cards by writing these words in large letters on 
separate pieces of paper. Choose enough so that every learner has a card. 
If there are more than 32 in the class, repeat some words. The learners will 
need something to fix their cards to the walls. 
   near / here  go / know  four / sure  high / eye 
   where / share  great / eight  was / because shoe / two 
   heard / word  choose / news key / she        hour / flower 
   noise / boys  make / break  stuff / enough off / cough 

2. Check that the learners understand the concept of rhyming words, and 
demonstrate it with examples. For example, my / buy, do / shoe, fun / done. 

3. Hold up two cards from the set, but do not say the words. Sometimes the 
words must rhyme, and sometimes they must not rhyme. If they rhyme, the 
class must say ‘yes’. Otherwise, they must say ‘no’. Then get the class to 
read and say both words. Check they know the meanings of the more 
difficult words by demonstrating the word, asking a question, drawing a 
simple picture or (if it is the only possible way) asking the learners to say the 
word in their home language. 

4. Shuffle the cards. Give each learner a card. They must walk around and find 
the learner with the rhyming word. Then they fix their cards next to each 
other on the wall. 

 

 

 

 

 

 

 

If this stage is not possible under current Covid-19 rules, ask learners 
to take it in turns to stand, hold up their card and say the word. The learner 
with the rhyming word must do the same. Then all the learners read and say 
both words together.  
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Unit 12, Part 2: Reading comprehension 
Text: Cameron the star swimmer, Grade 7 English Self-study Guide, page 
134 / Selected Texts booklet page 12. 

1. Explain to the class that they are going to read a text which has lots of 
difficult words. They may not know all the words, but that doesn’t matter for 
answering the questions. 

2. Write these questions on the board, and read them aloud: 
Why does Cameron love swimming? 
What did Cameron do before he swam on Tuesday? 
What happened when Cameron swam on Tuesday? 
What is Cameron going to do next? 

Ask the class to find out which of these questions the text answers. 

3. Read the text aloud while learners follow on the page with their fingers. 
Invite suggestions about which questions are answered by the text (second 
and third). Then read aloud the list of events while learners follow on the 
page with their fingers.  

4. Ask the learners to read the text again silently. Explain that they do not need 
to understand every word in the text. They just need to understand enough 
to put the events in the correct order. That is especially important for this 
text, as there is a lot of specialised sports vocabulary for things which may 
be outside the learners’ experience. 

5. Ask a volunteer pair to share their answers with the class. The correct order 
is: 

1. Cameron ate meatballs and spaghetti. 
2. He stretched his muscles. 
3. He did push-ups. 
4. Cameron ran up and down the bleachers. 
5. Cameron ate a Rice Krispies bar. 
6. Cameron won his first swimming event. 

(The text says Cameron always has a Rice Krispies bar immediately 
following his warm up routine, so we assume he did this time.) 

Extra activity for higher-level learners 
Find words that you don’t know in the story. Then try to find out the meaning. 
You can: 

● try to guess their meaning from the story 
● look them up in a dictionary 
● ask somebody who knows lots of words in English. 
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Unit 13, Part 1: Sounds of letter 
combinations 
Activity: Listen and point 
Use this activity to revise and check your learners’ knowledge of common 
groups of two and three letters than represent one sound (digraphs and 
trigraphs). 

1. Write these letters on the board. 

ar      th      oo      ee      ai      ng      or      ch 

2. Go through the sounds with the learners and get them to read and say each 
one a few times. Then they copy them into their exercise books. Say just 
the sound of the letters, with no other sound added. Note that the sound for 
oo is as in food, not as in book. 

3. In pairs or small groups, learners must write some words they know with 
these letters representing those sounds. 

4. Learners take it in turns to say a word from their pair’s/group’s collection. 
Everybody else in the class must point at the letters in their exercise books. 
Here are some words in case learners cannot produce enough themselves. 
rain  see  going  food  this  farm 
children  sport  feet  sing  chicken        paint 
born  car  mother moon  forty        thanks 
wrong  train  boot  rich  horse  arm 
three (th + ee) morning (or + ng) 

5. Repeat (in this lesson or a later lesson) with these letters. Note that the 
sounds of ow and oo are as in now and book. 

ow      sh      oo      ea      ay      tch      ew 

eat   how  wash  watch  pay           book 
town  few  look  away  brown           shop 
match  new  each  today  good          catch 
teacher  grew  now  share  play          stood 

6. Repeat (in this lesson or a later lesson) with these letters. 

ck      ph      ur      oi      ow      igh      air      ear 

near  grow  oil  hair  high         phone 
turn  clock  night  earrings pair            hurt 
elephant  show  boil  stick  right  dear 
stairs  photo  chicken point  knowing         nurse  
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Unit 13, Part 2: Reading comprehension 
Text: Pierre fell down, Grade 7 English Self-study Guide, page 139 / 
Selected Texts booklet page 13. 

1. Read aloud the first two sentences of the text (up to ‘weakening’) while 
learners follow on the page with their fingers. Ask them to suggest what 
‘fainted’ means. 

2. Invite the class to guess what will happen next in the story. What do they 
think the baker will do? 

3. Write these words on the board: 
meat          stolen          voice          ground          trick 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

4. Write these questions on the board (without the answers), and read them 
aloud: 

What did the baker do? 
(He took Pierre into his home.) 
Where did Pierre stay? 
(With the baker and his wife.) 
What did the other children do? 
(They went on their way.) 

5. Read the text aloud while learners follow on the page with their fingers. 
Invite answers to the questions on the board. 

6. Then read aloud the comprehension questions (22 to 26) with all four 
answers for each while learners follow on the page with their fingers. When 
you come to ‘sorrow’ (question 3) explain that it means being sad. 

7. Ask the learners to read the text again silently. Explain that they do not need 
to understand every word in the text. They just need to understand enough 
to answer the questions. Then in pairs, they should try to answer the 
questions. Ask a volunteer pair to share their answers with the class. 

Answers: 22 C, 23 A, 24 D (explain that sorrow and pity have similar 
meanings), 25 A, 26 D. 

Extra activity for higher-level learners 
Write what happened next to Pierre. How was his life with the baker and his 
wife? What did he learn? What job did he do when he was older? 
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Unit 14, Part 1: ‘Magic e’ 
Activity 
Use this activity to revise and check your learners’ knowledge of the way that e 
at the end of a word can change the sound of the vowel that comes before. 

1. Before the lesson, make a card with e written at the left side (see the 
illustration). 

2. Write the word on the board as shown here. Get the class to say each one 
first without and then with the e next to it (at / ate, not / note etc.) 

 

 

 

 

 
 

 
 
3. Write these words with gaps on the board. If possible, do it before the 

lesson. 

     b__ke  l__ke  m__ke  sn__ke

  t__ke  sm__ke  b__te  d__te

  g__te  l__te  n__te       wr__te 

  f__ce  f__ne  h__ge  h__le

  h__pe  l__fe  m__de  p__ge

  ph__ne  pr__ze  r__de   t__me 

4. Organise the class into pairs or groups. They must find the missing letters 
to complete the words. The first to do it (or the pair/groups that finds the 
most) wins the game.  

5. Invite the answers, and complete them on the board: bike, like/lake, make, 
snake, take, smoke, bite, date, gate, late, note, write/wrote, face, fine, huge, 
hole, hope, life, made, page, phone, prize, ride/rode/rude, time/tame. 
Check/teach the meanings of words that may be new to the class by 
demonstrating, explaining or (if no other way is possible) translating. In 
particular, the following may be new: huge, hole, ride/rode, tame. 
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Unit 14, Part 2: Reading comprehension 
Text: Letter to Bongani, Grade 7 English Self-study Guide, page 142 / 
Selected Texts booklet page 14. 

1. Ask the class to look at the letter. Remind them that in Unit 10 they read a 
formal letter. Ask them to decide if this letter is formal or informal. Give them 
a minute or two do this, and compare it with the letter in Unit 10 (Page 118 
in the Self-study Guide). Then invite their answer. Ask them to say how they 
know this an informal letter. (First name after ‘Dear’, ending ‘Your loving 
friend’, no address for the receiver or subject line with RE:) 

2. Invite the class to say if Bongani and Brenda already know each other, and 
how they can tell the answer to this. (They don’t know each other. The letter 
starts, ‘My name is Brenda’, and ends ‘Please tell me about your school, 
family and hobbies’.) 

3. Write these words on the board: 
crowded          hobby          coach (for sport) 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

4. Then read aloud the letter and the comprehension questions (1 - 8) while 
learners follow on the page with their fingers. When you come to ‘opposite’ 
(question 7) ask the class to tell you what it means. 

5. Ask the learners to read the text again silently. Explain that they do not need 
to understand every word in the text. They just need to understand enough 
to answer the questions.  

6. In pairs or small groups, they answer the questions. They must agree a full 
sentence to answer each one, but they mustn’t write anything yet. Then 
invite pairs/groups to suggest sentences to answer the questions.  

7. Invite the answer to question 1, and write an example answer on the board. 
(The letter was written 20 January 2020.) Show how it is a full sentence, 
starting with a capital letter and ending with a full stop.  

8. Ask the learners to write answers in whole sentences for the other seven 
questions in their exercise books. Visit them while they are doing this, and 
give help to anyone who needs it. 

Extra activity for higher-level learners 
Write a reply letter from Brenda to Bongani. Brenda also writes about who she 
is, about her school and about what she likes doing. 

And/or: Write a letter to introduce yourself to a new person, like the example 
you read in the letter.  



 

46 | P a g e                                      Catch-up Lessons for Foundation Skills 

MoPSE Primary Teacher’s Guide 

Unit 15, Part 1: Silent letters 
Activity: Find the silent letter 
Use this activity to revise and check your learners’ knowledge of silent letters 
in common words. 

1. Choose some words from this list. Decide how many is right for your lesson. 
For a class with a low level of literacy, five or six may be enough. A class 
with a higher level of literacy may be able to manage ten or more. The silent 
letters are in bold. 

school know  what listen write hour 

walk answer wrong knee daughter would 

thought half talk could foreign autumn 

scissors sign guess castle weigh whose 

knife biscuit whole should building through 

island honest guitar Christmas 

2. Write the first word from your list on the board. Get the class to say it. Check 
they know the meaning by demonstrating the word, asking a question, 
drawing a simple picture or (if no other way is possible) asking the learners 
to say the word in their home language. 

3. Tell the class to copy the word into their exercise books. 

4. Get the learners to work in pairs. Each pair must find and draw a circle 
around the silent letter, preferably in a different colour. 

 

 

5. Once the pairs have done this for each word in your list, ask volunteers to 
come to the board and circle the silent letters. The other learners check their 
work and change it if necessary. After each word, get the whole class to 
practise saying it together again. 

6. In this lesson or a later lesson, repeat the activity with more words with silent 
letters. 
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Unit 15, Part 2: Reading comprehension 
Text: The story of the poor woodman, Grade 7 English Self-study Guide, 
page 146 / Selected Texts booklet page 15. 

1. Draw a simple picture of an axe on the 
board, and ask the learners to tell you 
what it is called, what it is used for and 
what the head is made of (iron). 

2. Read aloud the first paragraph of the story (up to ‘his loss’) while learners 
follow on the page with their fingers. Ask them to suggest what ‘sank’ 
means. Invite the class to guess what will happen next in the story.  

3. Write these words on the board: 
dive          golden          honest          refuse          silver 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

4. Write these questions on the board (without the answers), and read them 
aloud: 

What did the god bring up from the river the first time? 
What did the woodman do? 
(A golden axe / He refused it.) 

What did the god bring up the second time time? 
What did the woodman do? 
(A silver axe / He refused it.) 

What did the god bring up the third time? 
What did the woodman do? 
What did the god do? 
(A golden axe / He refused it. / He gave the woodman all three axes.) 

5. Read the text aloud while learners follow on the page with their fingers. 
Invite answers to the questions on the board. 

6. Then read aloud the comprehension questions (15 to 19) with all four 
answers for each while learners follow on the page with their fingers. When 
you come to ‘a cheat’ (question 17) and ‘rejoicing’ (question 19) invite the 
class to explain what they mean. 

7. Ask the learners to read the text again silently. Explain that they do not need 
to understand every word in the text. They just need to understand enough 
to answer the questions. Then in pairs, they should try to answer the 
questions. Ask a volunteer pair to share their answers with the class. 
Answers: 15 D, 16 C, 17 A, 18 D, 19 D 
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Extra activity for higher-level learners 
Write a conversation between the woodman and his wife. He tells his wife about 
what happened by the river. She doesn’t believe him until he shows her the 
gold and silver axes.  
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Unit 16, Part 1: Prefixes and suffixes 
Activity 
Use this activity to revise and check your learners’ knowledge of prefixes and 
suffixes. 
Here are some common prefixes and suffixes: 

Prefixes 
un- (unusual, unfortunately, untie) 
im- (impossible, impolite, impure) 
dis- (disagree, disappear, dislike) 
re- (redo, rewrite, rebuild, relearn) 
 
Suffixes 
-s (girls, books, ideas, stones, 
months) 
-ing (looking, getting, choosing, 
asking) 
-ed (wanted, used, looked, played) 

-er (bigger, older, happier, hotter) 
-est (biggest, oldest, happiest, 
hottest) 
-ly (quickly, badly, usually, 
strangely) 
-ful (careful, helpful, colourful) 
-ness (illness, happiness, 
goodness)  
-less (useless, tasteless, harmless) 
-ation (imagination, information, 
vaccination)

In some cases the spelling of the root word changes. For example, happy → 
happier, big → biggest, imagine → imagination. 

Note that not every example of these letters is a prefix or suffix. For example, 
un is not a prefix in understand and ation is not a suffix in station. 

1. Before the lesson, make cards for all the prefixes and suffixes in bold above 
except for -s -ing, -ed and -er. That leaves 10 in total. Fix them to the walls 
around the room.  

2. In the lesson, say one of the words above without the prefix or suffix (for 
example, fortunately) and write it on the board. Check understanding of the 
meaning. For example, Do you know a word that means ‘fortunately’ and 
begins with L? (luckily). 

3. Organise the class into pairs or small groups. Choose one pair or group. 
Say Which letters on the wall can go with ‘fortunately’? They must decide, 
then one person from the pair or group must stand and go to the card with 
un. If they are correct, they get a point. Ask the group/pair for a sentence 
that uses the word. For example, Unfortunately, I lost my pen.  

4. Repeat with another word. Note that in some cases, two matches are 
possible: quickly/quickest, careful/careless etc. Continue until you have 
covered all 10 prefixes/suffixes, and every pair/group has had a turn. 

5. Explain that these letters which go before other words are called ‘prefixes’ 
and these letters which go after other words are called ‘suffixes’. 
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6. Ask the learners to copy the prefixes and suffixes from the wall in their 
exercise books. In their pairs/groups, they add more words they know with 
those prefixes/suffixes. They should add as many words as they can. Visit 
the groups, and draw their attention to any words which are not examples 
of prefixes/suffixes (under, distance, really, best etc.) 

(Adapted from IGATE-T Literacy Module 5, Activity 2.2b)  
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Unit 16, Part 2: Reading comprehension 
Text: The Summer Song, Grade 7 English Self-study Guide, page 148 / 
Selected Texts booklet page 16. 

1. Explain to the class that you are going to work with the text in a different 
way today. First, ask them to look at the title of the poem (‘The Summer 
Song’) and guess what it is about. (The summer) 

2. Then read aloud the comprehension questions (26 to 29) with all four 
answers for each while learners follow on the page with their fingers. When 
you come to ‘daisies’ and ‘meadow’ (question 26), ‘misty’ (27), ‘buttercups’ 
(28) and ‘hay’ (29) ask the class to tell you what they mean. Explain if they 
don’t know. 

3. Ask the learners to work in pairs, and to try to predict the answers. When 
they have done this, ask some pairs to share their ideas. Ask them to explain 
their predictions. For example, in question 26 a daisy is white and round like 
the moon and the other answers are not. 

4. Read aloud the poem while the learners follow on the page with their fingers. 
Ask them what the poem is mainly about. (Summer flowers) 

5. The learners read the text silently and choose the correct answers to the 
questions, with their predictions to help. Explain that they do not need to 
understand every word in the poem. They just need to understand enough 
to answer the questions. Then in pairs, they should try to answer the 
questions. Ask a volunteer pair to share their answers with the class. 

Answers: 26 A, 27 A (explain that the sun is shining), 28 C, 29 C. 

6. Ask the learners to think about what they have learned from this activity. 
(You really don’t need to understand every word in the text to answer the 
questions.) 

Extra activity for higher-level learners 
Which do you prefer, summer or winter? Write an essay to explain which you 
prefer, and why. 
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Unit 17, Part 1: Words with multiple 
syllables 
Activity: Join the syllables 
Use this activity to revise and check your learners’ ability to read words with 
three or more syllables. 

1. Draw ten boxes on the board, and 
give each one a number. In each 
box, write the syllables of a longer 
word in random order. There must 
be clear space between each 
syllable. if possible, do it before the 
lesson. This example is for the 
word interesting: 

1. diff  i  cult 2. care  full  y 3. beau  ti  ful 

4. fav  our  ite 5. news  pap  er 6. in  te  rest  ing 

7. tel  e  vis  ion 8. un  us  u  al 9. im  poss  i  ble 

10. el  ec  tric  i  ty 

2. Organise the learners into pairs. Ideally, have at least one learner with a 
higher level of literacy in each pair. 

3. Tell the pairs to try to find the words that are in the boxes, and to write them 
in their notebooks. Do one of the easier ones on the board as an example. 

4. The pairs find the words ‘hidden’ in the boxes, and write them down. Do not 
necessarily expect every pair to find every word. 

5. Ask for one of the words. When a pair tells you, write it below the box of 
syllables. Check everybody understands the meaning of the word, and get 
them to practise saying it. Make sure they say it as it is really pronounced, 
rather than as a string of unconnected syllables. 

6. Repeat with the other words. 

7. If time allows, or in a later lesson, repeat the activity with these words: 

1. com  pu  ter  2. tel  e  phone  3. a  maz  ing  

4. ex  treme  ly  5. mag  a  zine  6. ac  tiv  i  ty 

7. in  cred  i  ble  8. ag  ri  cult  ure 9. acc  i  dent  all  y  

10. u  niv  er  sit  y  
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Unit 17, Part 2: Reading comprehension 
Text: Iron and steel, Grade 7 English Self-study Guide, page 153 / Selected 
Texts booklet page 17. 

1. Find something which is made of metal. For example, a window frame in the 
classroom. Ask the class what it is made of. Ask them where metal comes 
from (rock in the ground). Explain that this rock that gives metal is called 
ore, and write the word on the board. Ask them to say some different types 
of metal. 

2. Ask the class to say some things which are made of iron or steel. For 
example, cars, tools, some chairs and tables...  

3. Write these words on the board: 
coal mine          deep          surface          melt          heat 

 Invite learners to tell you what each word means. Define the words for them 
if nobody can do this. 

4. Write these questions on the board (without the answers), and read them 
aloud: 

What is smelting? 
(Melting the ore to extract the iron.) 
What is blast furnace 
(A machine for smelting.) 

5. Read the text aloud while learners follow in the text with their fingers. Invite 
answers to the questions on the board. 

6. Then read aloud the comprehension questions 1 to 9. When you come to 
‘fuel’ (question 7) and ask the class to tell you what it means, and explain if 
they do not know. For question 8, explain that ‘limestone’ is a type of rock. 

7. Ask the learners to read the text again silently. Explain that they do not need 
to understand every word in the text. They just need to understand enough 
to answer the questions.  

8. Remind the class that for Units 10 and 14, you asked them to write their 
answers in full sentences. Get them to find these sentences in their exercise 
books as a reminder. Then in pairs, they should try to answer the questions 
by writing full sentences. Visit them while they do this, and give help to 
anybody who needs it. 

9. Ask volunteer pairs to share their answers with the class. 

Extra activity for higher-level learners 
Write an essay about metal. Why is it so useful? How would our lives be 
different without metal?  
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Unit 18, Part 1: Common words with 
irregular spellings 
Activity: Same sound, different letters 
Use this activity to revise and check your learners’ knowledge of different ways 
to spell the same sounds. 

1. On the board, write too. Ask the class to suggest words that rhyme with too. 

2. After you have received three or four suggestions, ask the class to work in 
groups. They must think of as many words as they can. Everybody in the 
group should write all the words. They group that can think of the most words 
wins the game.  

3. Ask for suggestions. Write these ones on the board (and give them to the 
class even if nobody thought of them): do, to, who, grew, knew, true, 
through, shoe, two, queue. Teach the meanings of any unfamiliar words by 
demonstrating, explaining or (if no other way is possible) translating into the 
learners’ home language. In particular, through and queue may be new to 
some learners. 

4. Repeat with words that rhyme with buy. (I, my, try, lie, tie, high, eye, why - 
lie and tie may be new to some learners.)  

5. Repeat with words that rhyme with no. (go, so, grow, know, low, throw, toe, 
sew, dough, oh - low, toe, sew, dough and oh may be new to some learners.) 

6. Either in this lesson or in a later lesson, repeat with words that rhyme with 
me. (she, he, we, tree, see, free, tea, sea, key - free and key may be new 
to some learners.) 

7. Repeat with words that rhyme with hair. (pair, air, fair, wear, bear, care, 
stare, there - - fair, bear, care and stare may be new to some learners.) 

8. Repeat with words that rhyme with or. (for, for, door, floor, poor, more, store, 
ignore, saw, draw, straw - store, ignore and straw may be new to some 
learners.) 
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Unit 18, Part 2: Reading comprehension 
Text: Anti–poaching units in the Zambezi Valley, Grade 7 English Self-
study Guide, page 156 / Selected Texts booklet page 18. 

1. The learners work in pairs. Write these words on the board, and ask the 
pairs to talk about what they mean. Which words do they already know? 
Can they guess the meanings of any others? 

  rhino     horn     game warden     poacher     rifle     ammunition 

2. Teach the meanings of the words. Perhaps draw simple picture of a rhino 
on the board for rhino and horn. Explain that a game warden’s job is to look 
after wild animals. Mime shooting with a rifle, explain that ammunition is 
bullets for guns and translate that if necessary. 

 

 

 

 

3. Tell the learners to look at the title of the text and to guess what it is about. 
They discuss their ideas in pairs. Then ask some volunteer pairs to share 
their ideas. 

4. Write these questions (without the answers) on the board: 
Who was killed? (poachers) 
Why were they killed? (They were in battles/fights with game wardens.) 
Who killed them? (game wardens) 

5. Read the text aloud while learners follow in the text with their fingers. Invite 
answers to the questions on the board. 

6. Read aloud the comprehension questions (25 - 30) and all four answers 
for each. The learners follow the words on the page with their fingers while 
you read.  

7. In pairs, the learners choose the correct answers for the questions. When 
they have done this, ask a volunteer pair share their answers with the class.  
Answers: 25 D, 26 A, 27 C, 28 A, 29 A, 30 B. 

Extra activities for higher-level learners 
● Complete questions 31 - 36 on page 157 & 158 of the Self-study Guide. 

(31 D, 32 C, 33 A, 34 A, 35 B, 36 D) 

● Write a shorter version of the article. Explain what happened in no more 
than 75 words. 
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Unit 19, Part 1: Writing sentences 
Activity: Finish the sentence 
Use this activity to revise and check your learners’ ability to compose and write 
longer sentences. 

1. Look at the sentence beginnings below. Write the first one on the board (I 
like    .). Invite suggestions about ways to complete it. As well as short 
examples (I like sadza.) encourage longer ones (I like playing games with 
my friends.) 

2. Repeat with these other sentence beginnings. Note the spaces followed by 
a full stop or question mark. 

I like             . 

What time           ? 

I’ve never             . 

Have you ever          ? 

Last Sunday, I             . 

Tomorrow, I’m going to             . 

Where           ? 

There’s a             . 

Can           ? 

In the future, I would like to             . 

3. The learners work in pairs. They compose sentences and write them in their 
exercise books. Early finishers can write more than one example for each 
sentence. 

4. Invite the pairs to share their ideas with the class. For each one, invite a 
learner who gave a good example to come and complete that sentence on 
the board. Lead the whole class in reading it and saying it together. 

 

  



 

Catch-up Lessons for Foundation Skills   Page | 57  

MoPSE Primary Teacher’s Guide 

Unit 19, Part 2: Reading comprehension 
Text: School baseball tournament, Grade 7 English Self-study Guide, 
page 164 / Selected Texts booklet page 19. 

1. The learners work in pairs. Write these words on the board, and ask the 
pairs to talk about what they mean. Which words do they already know? 
Can they guess the meanings of any others?  

baseball    tournament    runner-up    event    coach (for sports) 

2. Invite the class to tell you meanings of the words, and explain any they don’t 
know. Then ask them to guess the topic of the text (a baseball sports 
tournament). 

3. Explain that in earlier lessons you have given them help to read and 
understand the text and to answer the questions. This time they are going 
to do it with less help from you, but they can help each other. 

4. Read the text aloud while learners follow in the text with their fingers. Then 
do the same for the comprehension questions (17 - 22) and all four answers 
each. The learners do not answer the questions yet.  

5. Organise the class into small groups of three to six. Tell them to read the 
text silently. When they have had enough time to do this, tell them to answer 
questions 17 to 22. They can share their ideas in their groups, and they can 
ask you to explain any words they don’t know. 

6. Ask a group to share their answers: 17 D, 18 B, 19 A, 20 C, 21 A, 22 D 

Extra activities for higher-level learners 
● Complete language questions 23 - 36 on page 165 and 166 of the self-

study Guide. (23 C, 24 B, 25 D, 26 A, 27 D, 28 C, 29 D, 30 D) 

● Write sport do you like? Write about this sport. What are the rules? Why 
do you like it? If you don’t like any sports, explain why not. 

  



 

58 | P a g e                                      Catch-up Lessons for Foundation Skills 

MoPSE Primary Teacher’s Guide 

Unit 20, Part 1: Review 
Activity: Revision activities 
Use these short activities for review and practice in this and future lessons if 
you wish. 

1. Learners work in pairs. They take it in turns to choose a word, and write it 
with the vowels (a,e,i,o,u) left out. The partner must try to guess the word. 

2. Learners work in pairs. They take it in turns to choose a word, and write the 
letters in a different order. The partner must try to guess the word. 

3. Organise the class into pairs or small groups. Each pair/group must think of 
the longest word they can. Ask the pairs/group to say their word. Choose 
one of their words and write on the board. The pairs/groups must then find 
as many words as they can using the letters from that long word. The 
pair/group which find the most is the winner. 

4. Each learner must write questions for their pair work partner beginning with: 
Who... What... Where... When... Why... Which... How many... How 

 often... 

Then they take it in turns to ask and answer their questions. 

5. Each learner must write questions for their pair work partner beginning with: 
Is.. Are.. Was.. Were.. Do.. Does.. Have you... Will you... Are you going 

 to... 

Then they take it in turns to ask and answer their questions. 

6. Copy the first grid onto the board. Working in pairs, learners must find words 
in the grid. They can go in any direction, and they can use letters more than 
once, for example seen, tasted. Repeat in this or later lessons with the other 
grids. 

1.         2.           3.    4. 

 

 

 

 

 

Some possible words: 
Grid 1: am, at, ten, net, sad, add, mat, mate, and, send, man, stand, mop, map, past, post, 
posted, most, sand, date, nest, made, seen, eat, neat, spade, soap, paste, pasta, mood, taste, 
tasted. 
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Grid 2: me, he, she, see, sees, seem, sea, bed, be bee, bees, hope, hoped, hop, hopped, mop, 
mopped, home, made, mad, bead, head, poem, shop, shopped, sheep, some, mess, shed, 
dam. 

Grid 3: so, sit, sock, sick, soil, oil, sing, sting, stick, stock, lick, lock, clock, click, this, thing, 
thick, tick, lost, list, lit, soot, to, too, tool, till, ill, loss, it, still, silk, locking, sticking, sitting, singing. 

Grid 4: son, see, sea, sew, set, shop, sheep, sheet, she, shed, shape, shone, tap, tape, tea, 
ten, one, on, eat, ash, at, ate, ape, no, nose, net, neat, none,  pat, pet, pen, paw, poet,  we, 
wet, wash.  
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Unit 20, Part 2: Reading comprehension 
Text: An Adventure at Hwange National Park, Grade 7 English Self-study 
Guide, page 13 / Selected Texts booklet page 20. 

1. Ask the class to look at the illustration, and to make guesses about what the 
story is about. 

2. Explain that in earlier lessons you have given them help to read and 
understand the text and to answer the questions. This time they are going 
to do it with less help from you, but they can help each other. 

3. Organise the class into small groups of three to six. Tell them to read the 
text silently. When they have had enough time to do this, tell them to answer 
questions 1 to 4. They can share their ideas in their groups. 

4. Ask a group to share their answers: 1 C, 2 A, 3 D, 4 B, 5 A. 

5. Tell the groups to answer questions 6 - 10. They must agree a full sentence 
to answer each one, but they mustn’t write anything yet. 

6. Invite groups to suggest sentences to answer the questions. Example 
answers: 
   6. The name of a group of monkeys is a ‘troop’. 
   7. ‘Melodious’ means something sounds like beautiful music. 
   8. It took them from sunrise to 8 o’clock to get to the park. 
   9. He or she may want to visit other game reserves and natural places. 
   10. I would have felt the same as the author, because I love animals too. 

7. Remind the class that in earlier lessons they wrote answers to questions 
like this in full sentences. Write an example answer for question 6 on the 
board. Show how it is a full sentence, starting with a capital letter and ending 
with a full stop.  

8. Ask the learners to write answers in whole sentences for the other four 
questions. Visit them while they are doing this, and give help to anyone who 
needs it. 

Extra activity for higher-level learners 
Write a shorter version of the text. Explain what happened in no more than 100 
words. 
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Appendix 1: Example words for phonic 
activities
Consonant sounds 
sh shop, wash, cash, fish 
th thanks, think month, bath 

then, these, mother, with 
ng sing, wrong, hang, going 
ch child, choose, much, lunch 
tch watch, catch, pitch, match 
ck back, stick, pocket, lucky 
ph phone, photo, elephant, 

nephew 
qu quick, quiz, quite, queen 

Vowel sounds 
ai paint, train, stairs, tail 
ea eat, mean, speak, tea 
ee green, sleep, free, street 
igh high, right, night, sigh 
oa soap, boat, goat, road 
oo look, good, foot, wood  
oo soon, moon, food, spoon 
ar car, farmer, hard, argue 
or for, corner, morning, sport 

ur turn, purple, nurse, surprise 
ou loud, shout, mouth, cloud 
ow now, town, shower, brown 
ow grow, show, window, yellow 
oi coin, point, toilet, noisy 
oy boy, toy, enjoy, annoy  
ay say, play, stay, away 
ear year, near, clear, ears 
air pair, stairs, fair, hair 
er her, person, term, perfect     
ow now, town, brown, crowd   
ow show, elbow, grow, know     
ay play, day, away, today 

Words with a ‘magic e’ 
make, late, face, same, page 
nice, write, fine, like, knife, ride 
these, evening 
home, stone, hope, note, hole 
tune, use, huge, computer 
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Numeracy contents 
Introduction 

Catch-up diagnostic tool: foundational numeracy 

Unit 1: Count, read and write numbers 

Unit 2: Seeing patterns 

Unit 3: Number order 

Unit 4: Place value (1) 

Unit 5: More number patterns 

Unit 6: Place value (2) 

Unit 7: Working with number lines 

Unit 8: Adding and subtracting using a number line 

Unit 9: Using columns to add 

Unit 10: Using columns to subtract 

Unit 11: Solving word problems 

Unit 12: Multiplication and division (1) 

Unit 13: Multiplication and division (2) 

Unit 14: Multiplication of bigger numbers 

Unit 15: Division of bigger numbers 

Unit 16: Types of fraction 

Unit 17: Size and equivalence of fractions 

Unit 18: Adding and subtracting fractions 

Unit 19: Working with decimal numbers 

Unit 20: Fractions, decimals and percentages 

Appendix 2: Template for arrow cards 
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Introduction 
Your learners have missed many months of school because of the Covid-19 
pandemic. They may also have forgotten some of what they learnt before the 
pandemic. The activities in this guide will help learners to catch up with their 
basic numeracy skills so that they can access the school curriculum more 
easily. 

The numeracy guide is divided into 20 units. These units cover foundational 
concepts and skills. You may find that your learners move quickly through 
these. It is important to cover these, as they will give learners a firm foundation 
for future higher-level learning. 

How each unit works 
Each unit offers a blend of active learning, games and written activities, which 
will help learners remember what they need to know. Adding fun to the sessions 
will help learners to engage and learn more. 

As you know, when learners talk with each other, they often learn much more 
than when they work alone. This is why many activities suggest learners work 
in pairs or small groups. 

Another way of encouraging learners to work together is the ‘think, pair, share’ 
strategy. The teacher asks a question. Learners think on their own for a minute, 
then pair with a partner to share their thoughts. After this, some pairs of learners 
share their answers with the whole class. This strategy is suggested in many of 
the units. 

You do not have to do all the activities. You may find that learners spend the 
whole session on one activity. Some of the activities may appear very easy for 
your learners, but doing these activities gives an opportunity for revision and 
assessment. 

Many units include an extension activity: the At Home Challenge or the Extra 
Challenge, for learners who require a higher level of challenge. It may be that 
only one or two of your learners do these.   

Learners may remember what they have learnt better if the two parts of the unit 
are worked through at different times. 

Timing 
As a rough guide, you could spend about half an hour on the first part of the 
unit and half an hour on the second part, giving a total of around 20 hours of 
lesson time (not including the extra activities for the learners at the highest 
levels). However, you may want to spend more or less time on an activity. You 
may also want to repeat an activity if learners found it challenging. 
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Assessment and teaching at the right level  
Teaching at the right level is the quickest and best way of helping your learners 
to catch up. The IGATE diagnostic assessment tools identify which skills 
learners already have and where more learning is needed. They help you to 
pitch your teaching at the right level. With practice, you should be able to assess 
a learner within ten minutes. At the beginning of the programme, assess five 
learners covering the range of levels in your class or year - two who are lower 
than average, two who are average, and one who is above average. The results 
will show you where learners still need help. At the end of the programme, 
repeating the assessment with the same learners will show you how much 
progress learners have made.  

Keeping safe  
Your learners can do all of the activities in this guide while observing social 
distancing. When an activity calls for pair or group work, learners can do these 
even when they are one or two meters apart or learning outside. Always follow 
the current government rules and guidelines. If you think that an activity will not 
be possible under current rules, choose a different one.  

Further reading 
Many of the foundational numeracy activities are drawn from IGATE-T 
materials. If you have these, you will find more information in them to 
supplement the activities.  

Resources teachers will need  
Counters (first used in Unit 5) 

You will need a large collection of 
these. They can be stones, seeds, 
sticks or any other locally available 
materials. 

Sticks (first used in Unit 4) 

You will need 19 ones, 19 bundles of 10 and a few 
bundles of 100 to help with place value and formal 
calculation methods. 

You can also use straws or matchsticks. 

Place value counters  
These can be made from bottle tops, card or paper. 
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Arrow cards (first used in Unit 4) 

When the arrows are lined up, the number can be seen as a whole. 
Separating the cards expands the number and shows the value of  
each digit. 
You will need a set of 1-9, 10-90 and 100-900 cards.  
You may also need some cards to show 1 000 and 10 000  
 

Resources learners will need 
Number cards (first used in Unit 3)  

Each learner will need two sets of 0-9 number 
cards. These can be made from a sheet of 
paper, or from cardboard packaging. 

Number lines or rulers (first 
used in Unit 3) 

 

Useful representations of number 
Cherry diagram ((first used in Unit 5) 

This shows that 8 is made from 4 + 4 

 

Bar model 

This shows that 8 =4 + 4 and 8 - 4 = 4 

Ten frames (first used in Unit 2) 

Drawn on paper or on the ground, these help learners to develop 
mental images of numbers and a sense of "10". 

These ten frames both show 6 + 4 = 10, 4 + 6 = 10, 
10 - 6 = 4 and 10 = 4 = 6. 
The top one shows 6 as 5 + 1, the lower one as 3 x 2. 

Place value charts ((first used in Unit 6) 
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Catch-up diagnostic tool: foundational 
numeracy 

If the learner is unable to score on 3 consecutive questions, stop. 

Section 1: Counting, reading and ordering numbers 

Q1  Point to question 1 on the learner 
page. Ask the learner to count the 
chickens. 

Score 1 for correct counting. 

Q2  Ask the learner to count aloud from 
28 to 32. 

Score 1 for correct counting. 

Q3  Ask the learner to count aloud 
backwards from 13 to 8. 

Score 1 for correct counting. 

Q4  Point to question 4 on the learner 
page. Ask the learner to read the 
numbers. 

Score 1 for 4 or more correct 
answers. 

Q5 

 
Point to question 5 on the learner 
page. Ask the learner what number is 
missing in each sequence. 

Score 1 if both parts correct. 

Q6  Say, ’26, 24, 22.’  Ask the learner to 
say the next two numbers. 

Score 1 if both numbers correct. 

Section 2: Calculating 

Q7 

  
 

• Provide learners with pen and 
paper for this section. Tell them 
they can use these to help them 
with the questions.  

• Learners can use any method 
that they find helpful. 

• Point to each part of the question 
on the learner sheet in turn.  

Score 1 if all answers correct. 

Q8  

 

 

 

Score 1 for 3 or 4 correct 
answers. 

Q9 
 

Score 1 if all answers correct. 

Q10 

 

Score 1 for 3 or 4 correct 
answers. 
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Section 3: Extension.  

Only offer this question if the learner has scored 9 or 10 in previous questions. 

Q11 

 

 All answers must be correct. 

Interpreting the results 

 

 

 

  

Up to 8 marks 9-10 marks Over 9 marks + Q11   

These learners need 
help with foundation 
numeracy skills. 
Learners with very low 
marks will need lots of 
practice and time to 
develop their number 
sense. 

These learners need 
some help with 
foundation numeracy 
skills. They may 
complete some of the 
catch-up lessons 
quickly and need more 
time on other lessons.   

These learners are 
proficient in foundation 
numeracy skills. They 
don’t need to do the 
catch-up lessons. 
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Primary numeracy catch-up lessons 
Unit 1, Part 1: Count, read and write 
numbers  
Activity 1: Switch 
Use this activity to remind learners how to count 
up and down in the number range in which they 
are working. Focus on the tens/ hundreds 
boundaries such as 99, 100, 101 or 199, 200, 201 
and so on. The activity can be extended to 
counting in steps e.g. 10s or 5s. Further challenge 
can be provided through different starting points e.g. from 153 in 10s, from 22 
in 5s. 

No resources are needed for this activity. Learners work in groups of 6-8.  

1. Give different starting numbers to groups according to the number range in 
which they are working. 

2. The first learner says a number chosen by the teacher, (e.g. 291), then looks 
at the learner next to them. (This is ‘passing the look’). 

3. The second learner says the next number in the sequence and passes the 
look to the learner next to them.  

4. When you call ‘Switch!’ the learner who receives the look begins to count 
backwards. The count continues until you call ‘Switch!’ again, at which point 
the count goes forward until the next time you call ‘Switch’. 

5. As learners become more confident, they can ‘pass the look’ to someone 
across the circle! 

Activity 2: Speedy sequences  
Use this activity to help learners practise ordering, reading and writing numbers 
in any range or sequence. 
Learners will need exercise books and pens. They work individually but check 
each other’s work. 

1. Assign different start numbers and sequences to different learners 
according to the number range in which they are working. (For example, 
count in 1s starting from 13, or count in 2s starting from 26). 

2. When you say ‘Go!’, learners begin writing as many numbers in the 
sequence as they can before you say ‘stop!’. If you have a phone, you can 
make this exactly one minute, or you can count to 60 in your head. 

3. Ask learners to read their sequences to each other to check the numbers 
are correct.  

4. Each learner counts how many numbers they have written.  
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5. Ask learners to fold their page so they cannot see the numbers they have 
written. 

6. Repeat the activity so learners can try to improve on their previous score. 

Activity 3: Show me! 
Use this activity to see which learners still need more support with counting, 
reading and writing numbers. 

Ask the following questions and write the possible answers suggested below 
on the board. Ask every learner to hold up their hand to show with their fingers 
which they think is the correct answer, using one finger for answer 1, two fingers 
for answer 2 and so on. 

1. 197, 198, 199.... what comes next?  

a)  2000      b) 120      c) 200     d) 1000 

2. 2 002, 2 001, 2 000 …. What comes next? 

a) 1 999 b) 199  c) 200  d)1 000 

3. 53, 58, 63, 68, 73. Am I counting in steps of: 

a1) 3 b) 5 c) 8 d) 6 

Change the questions according to the numbers with which your learners are 
working. 

 

Unit 1, Part 2  
Activity 1: Bingo – what’s my number? 
 

Use this activity to remind learners how to read and write numbers.  

You will need:  

• A carefully chosen list of numbers in the range with which most of your 
class are working.  

• Another list of numbers written on paper for higher attaining learners. 
• The same numbers on pieces of paper (to be drawn out of the bag/box). 
• 2 bags or boxes. 
 

1. Write twelve numbers on the board from the range in which your learners 
are working (such as 7, 25) as well as some easier ones. Choose numbers 
that you know to be a challenge for some of your learners, for example the 
‘teen’ and ‘ty’ numbers (13, 30, 14, 40 etc) and numbers including zero such 
as 105. Read the numbers, pointing to them as you do so. 
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2. Tell learners to write down any five different numbers from the board. 
3. Put all twelve numbers in a bag. Take one out. Say the number as you do 

so. 
4. If a learner has written this number down, they cross it off their list. 
5. Continue to pull numbers out and read them until one learner has crossed 

off all their numbers. This learner shouts ‘Bingo!’ and is declared the winner.  
6. Ask learners whether there were any numbers they found challenging to 

recognise and why. Talk about possible confusion in the way we say and 
write 15 and 50 and 105. Ask if learners find other numbers difficult and 
discuss ways to help remember the order and names of the numbers. 

Divide the class into two groups, one to play the game again with you, and one 
for higher attaining learners to play independently using the list of numbers you 
prepared for them before the session. Learners in the higher attaining group 
can take turns to be the ‘caller’. 

 

Activity 2: One more, ten more 
Use this activity to help you see which learners still need more work on the 
number system. 

Learners will need exercise books and pens. They will work independently but 
will discuss their work with a partner. 

You can say: 

1. Choose one of the numbers written on the board from the Bingo game.  
2. Write the numbers that are 1 more and 10 more than this number. (Some 

learners can also write the number that is 100 more. They can also write 1 
less and 10 less if the new number does not go below 0.) 

3. Take turns to ask your partner if they agree with the numbers you have 
written. If not, both of you need to explain why you think your answer is 
correct. 

4. Choose another number and repeat the process. 

Higher attaining learners can write the numbers that are 5 more, 50 more or 1 
000 more than the original number. They can also choose from numbers they 
used to play the second game of ‘Bingo’. 

At Home Challenge 
1. Choose a number to start from (for example, 4, 56, 187 or 1 958) and count 

on from that number in 10s. Write down the next ten numbers that you 
count. What do you notice about the numbers?  

2. Count in 3s from 0. What do you notice about the numbers? (odd/even 
pattern, for example) 
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3. If your learners have access to the Grade 7 Mathematics Guide, they can 
read through pages 21 and 22, then do the exercise on page 23. 
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Unit 2, Part 1: Seeing 
patterns 
Noticing patterns in the number system helps 
learners to understand how numbers work together. It also helps them 
remember key facts, such as pairs of numbers that make 10. 

Activity 1: What do you see?  
Use this very short activity to see which learners can spot patterns easily. 

Before the session you will need to make these flashcards. 

.                 

1. Explain that you are 
going to show 
learners some spots. 
You want them to say 
how many spots they 
see.  

2. Hold up the flashcards one at a time. (Save the random arrangement on the 
third card until last.) Notice which learners hesitate or copy others.* 

3. After learners call out the number, ask one or two to explain how they know 
that is the right answer. For the final card, they may say, for example, that 
they saw 4 and 3 and made 7, or 3 groups of 2 and 1 more and made 7. 
Unless they count them in ones, each one of these learners is noticing a 
pattern.  

4. Say that noticing how numbers work together is part of the fun of 
mathematics, and the more we notice the patterns, the better we will 
become. 

*NOTE: By the time they are 7, most people can recognise small quantities, even in random 
arrangements. If any of your learners are struggling, it may be a sign that they need extra help.  

Activity 2: Ten frames 
Use this activity to help learners see patterns in how numbers work together to 
make bigger numbers. It can also help learners to use what they know to work 
out other facts. 

1. Draw a 2 x 5 rectangle (ten frame) on the board with a 
circle inside each square.  

2. Ask how learners can tell there are 10 circles. Some might say they see 5 + 
5, or 2 x 5. Some might see another pattern such as 4 + 6. 

Remember learners can do 
these activities from a safe 

distance, if needed! 
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3. Cross off one circle. Ask what learners see now. Some 
might say 9 and 1, or 1 and 9. Some might say 4, 5 and 
1, or 8, 1 and 1. As learners say what they see, write 
the number sentence on the board, for example, 9 + 1 = 10 or 4 + 5 + 1 = 
10.  

4. Ask learners to: 

a. Copy the ten frame and circles into your books. 
b. Cross off 2 circles from the top line. 
c. Write three number sentences about what you see. 
d. Cross another circle off and repeat a-c until you have crossed off 5 

circles. 
5. Gather learners back together and ask them to tell you as many ways as 

they can to make 10 using 2 numbers. Make sure that as many learners as 
possible speak, not just one or two. Ask how they can be sure they have 
found all the ways. (Show learners how to work systematically by crossing 
off one circle at a time.) 

Some learners will work through this activity quickly. Ask 
them to tell you what else they know if they know 3 + 7_=10.  
For example, they could say that they know 30 + 70 = 100, 
70 + 30 = 100 etc. Show them how to draw these as a spider 
diagram (see illustration). Ask them to choose a different pair 
of numbers that make 10 and draw their own spider diagram 
in their books. 

If you noticed some learners struggling during Activity 1, work with them during 
Activity 2, using a ten frame to find pairs of numbers that make 10. They can 
then showcase what they have found out in step 5. 

Unit 2, Part 2 
Activity 1: Show me! 
Use this activity to help learners remember pairs of 
numbers that make 10.  

Draw a ten frame on the board.  

Tell learners that you are going to say a number. They must show on their 
fingers the number that goes with the number you said to make 10. Remind 
them that, as they have ten fingers, they can check by seeing how many fingers 
are not raised. They can also imagine circles in the ten frame on the board. 
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Activity 2: Four facts in one! 
Use this activity to help learners see how knowing 
one number fact means they can know three more 
(inverses and commutativity). 

1. Draw 6 circles in the ten-frame on the board. Say 
that this ten frame shows 6 + 4 = 10. 

2. Draw a ‘cherry’ diagram on the board. (see 
illustration) 

3. Write ‘10’ in the top circle, ‘6’ and ‘4’ in the lower 
circles. Say that 10 is ‘the whole’, 6 and 4 are ‘the 
parts’. 

4. Ask learners to ‘think, pair, share’ the following question: 

5. Can you think of any other number sentences these diagrams might show? 

Note: If learners find this difficult, give them the following prompts: 

Can I add numbers in any order?  

Can the numbers be arranged in a different order with a subtraction sign 
instead of an addition sign? 

6. Write the four related number sentences on the board. 

6 + 4 = 10, 4 + 6 = 10, 10 – 4 = 6, 10 – 6 = 4. 

7. Ask learners to work in pairs to find 4 related number facts for all the pairs 
of numbers that equal 10, one using a ten-frame, the other using a cherry 
diagram. They should take turns to use each representation. Ask them to 
choose two sets of four facts to write in their books. 

Activity 3: Who’s right? 
Use this activity to see if your learners have understood that addition can be 
done in any order, but subtraction cannot, and that addition and subtraction are 
‘opposites’. 

Draw the following cartoon on the board.  
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Say: Two of these learners are right, one is wrong. Which one is wrong? How 
do you know? 

Ask learners to discuss this in small groups while you listen in to the 
conversations. Make a note of learners who explain well and ask them to share 
with the whole class. 

At Home Challenge 
• There are 10 apples in two bags. How many apples could there be in 

each bag? There is at least one apple in each. There are lots of answers. 
Can you find them all? 

• Ask someone at home to give you a number between 1 and 9. See how 
quickly you can say the other number that goes with it to make 10. 

Extra challenge 
Chipo says 2 + 8 = 10, and 20 + 80 = 100, so 200 + 8000 = 10 000. Is she right? 
If not, what has she done wrong and what is the right answer?  
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Unit 3, Part 1: Number order 
Activity 1: More than, less than or equal to? 
Use this activity to help learners understand the meaning of the symbols <, > 
and =. 

Learners will need:  

• A set of 0-9 number cards each (see introduction) 
• A number line marked 0-10 

(or a ruler) 
•  Exercise books and pens 

Learners work in groups of 
three. 

1. Draw these diagrams on the board.  
2. Ask learners to discuss the meaning of each diagram in their groups. 
3. Make sure learners see that, in the first diagram, the point and the smaller 

number of bricks come first, so it means less than. In the second diagram, 
the wide end and the larger number of bricks comes first, so the symbol 
means ‘more than’ or ‘greater than’. In the third diagram, both the piles are 
equal (the same), so the symbol means ‘equal to’. 

4. You can say: 
a. Each member of the group has a job to do. 
b. The first one turns over the top two number cards from their pile. 
c. All three learners write the two numbers in their books with a space 

between them. 
d. The next learner finds both the numbers on a number line (or ruler). 
e. The third learner says which symbol should go between the two 

numbers. If you all agree, write the symbol in the space. 
f. Change jobs after each turn. 

5. As learners do this, move around the class. Ask how they know one number 
is greater/less than or equal to the other number.  

Some higher attaining learners can work in pairs, taking turns to turn 2 sets of 
2 cards over at a time to make two-digit numbers, and to say which symbol 
should go between the numbers. 

For extra challenge they can also approximate the difference between the two 
numbers. For example, ‘28 is approximately 30, 47 is approximately 50, so the 
difference is approximately 20’. 

Activity 2: Thumbs up, thumbs down 
Use this activity to see if learners understand and can use the symbols <, > and 
=. 7 < 5 
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Write expressions on the board, one at a time, such as 7 < 5. If learners agree, 
they show thumbs up. If they disagree, they show thumbs down.  Watch out for 
any learners who wait and copy others, and note down that they will need 
additional support. 

 

Unit 3, Part 2: Missing numbers 
 Activity 1: What’s missing? 
Use this activity to find out how well learners are able to identify missing 
numbers in sequences.  

1. Count three numbers in a sequence, then 
clap to show a number is missing before 
counting another three numbers in the 
sequence.  

2. Ask learners to decide which number is 
missing. 

3. Repeat with sequences within the number 
range with which your learners are working. 

Activity 2: Missing numbers 
Learners will need their exercise books and 
pens. 

1. Say you are thinking of the number 30, 
and you are going to write 3 number sequences on the board with that 
number missing.  

2. Ask learners to identify the pattern in each sequence. 

Ask learners to: 

1. Get out their books and pens. 
2. Choose a number to be their missing number. 
3. Write 3 number sequences that have that number missing. 
4. Read their number sequences out to the learner nearest to them. Can the 

other learner guess which number is missing? 
5. Pick another number and do the same again. 

NOTE: You can give learners different ranges of numbers to choose from 
according to where they are in their learning journey.  

Activity 3: Show me! 
1. If there is time, write one or more of the following missing number 

sequences on the board (one at a time). Clearly label the possible answers 
1, 2 and 3.  
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Sequence  Possible answers 

22, _,20, 19         1) 21  2) 12  3) 23 

36, 38, _,42  1) 39  2) 41  3) 40 

55, _,45, 40  1) 60  2) 58  3) 50 

2. Ask every learner to hold up their hand to show with their fingers which 
answer they think is correct. They use one finger for answer 1, two fingers 
for answer 2 and so on. 
 

Alternatively, create other questions like this using the number ranges within 
which your learners are working. Choose some questions that include points of 
difficulty you’ve noticed, such as crossing from 99 to 100, or counting back from 
1 000 to 999. Give choices that include some common misconceptions, such 
as writing one hundred and one as 1001, or writing 13 as 31.  

At Home Challenge 
1. Ask learners to practise writing pairs of numbers that have <, > and = 

between them. They pick 2 cards from their 0-9 number cards and decide 
which sign to put between them. (Say that if learners don’t have any number 
cards at home, they can make some by tearing scrap paper into squares 
and writing numbers 0-9 on them). 
 

2.  Show learners how to do the following activity at home. They can copy 
down the instructions below. 

a. Mix up your number cards. Take a card from the top.  
b. Write down the number. Do this twice more so you have three 

numbers. 
c. Put the numbers in order from the smallest to the biggest. 
d. If you do this quickly, you can take 2 cards at a time and make 2-digit 

numbers – or even three! 

If your high attaining learners have access to the Grade 7 Mathematics Guide, 
they can work through pages 25 and 26. 
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Unit 4, Part 1: Place value (1) 
Activity 1: Ten and some more 
Numbers between 11 and 19 in English often cause confusion for learners. The 
names and the way they are written do not connect in the same way as numbers 
after 20.   

Use this activity to help learners understand the way ‘teen’ numbers are made 
up.  

1. Draw a ten frame on the board with a circle in each 
square. Write ‘10’ next to it. Say when a ten frame is 
full, it is one group of 10. 

2. Draw another ten frame with a circle in one 
square. Ask, ‘What number have I made?’ 
Help learners to realise that 11 is 1 group 
of ten and 1 more, and to connect that with the way it is written.  

3. Ask how many circles you need to draw to make 
18 on the ten frames (one group of 10 and 8 more). 
Draw a place value chart around the ten frames 
and write the digits in the correct columns.  

4. Ask each learner to think of a ‘teens’ numbers.  
5. Ask them to draw a place value chart in their 

notebook and draw ten frames to show the number they are thinking of. 
6. Ask them to write the digits in the correct columns and to show the number 

as ‘1 group of 10 and some more’ (in the same way that you did in Step 3).  
7. They should do this three times. 

Some learners will finish quickly. They can think how they would show 21, 24 
and 27.  

As a whole class, discuss the answers. Ask those who worked with numbers in 
the twenties to share what they noticed. Ask how many ‘full’ ten frames and 
how many more they would draw for 34, or 43. 

Activity 2: Bundles of sticks 
Use this activity to help learners ‘see’ the role of zero in two and three-digit 
numbers. This will help them calculate beyond 10 with understanding. 
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You will need: 

• 11 bundles of 10 sticks, 11 single sticks and 
something to tie 10 bundles of ten together 
into 1 hundred. (You will use these again later 
in the programme.)  

• A large place value chart.  
 
1. Gather learners in a circle so everyone can 

see (from a safe distance).  
2. Ask the class to begin counting with you from 1. Place sticks in the ‘ones’ 

column to match the count. 
3. Stop at 9. Ask: What happens when we get to 10? Give the two choices 

below and ask learners to discuss the answer in pairs.  
a. Put another stick in the ‘ones’ column. 
b. Tie the ten sticks up into 1 bundle of ten and put it in the next column. 

You could say, ’Now I have 1 ten in the 'tens' column and no 'ones’'. Write 
‘10’ to show that this means 1 ten and no ones. Add one more to the 'ones' 
column and write 11 to show 1 ten and 1 one. 

4. Begin placing bundles of ten in the 'tens' column and ask the class to count 
in tens from 11 with you until you get to 91. Ask, ‘What happens when we 
get to the next ten?’ 

5. Put the 10 bundles of 10 together to make 1 bundle of one hundred. 
6. Write ‘101’ and explain that this means ‘1 group of 100, no tens and 1 one. 
7. Add another bundle of ten and ask learners to discuss the number you have 

made and how to write it. 

Unit 4, Part 2 
Activity 1: What’s my value? 
Use this activity to help learners understand the value of each digit in two and 
three-digit numbers. 

You will need: 

• A set of arrow cards that is big enough for all your class to see (Appendix 
2). (Although they may take a little while to make, they will be useful for 
many years!) 

 
1.  Make 43 with arrow cards, using the ‘40’ card 

and the ‘3’ card. Make sure that the arrows are 
lined up, so the number shows 43.  

2. Ask learners to tell the person next to them what 
the number is, and to decide together what the ‘4’ means. (They might say 
‘4 tens’. Say this is correct, and remind them that 4 tens are equal to 40.) 

Place value chart showing one 
hundred and eleven. 
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3. Pull the cards apart so learners can see the 40 and the 3. 
4. Make 163 with the arrow cards. 
5. Repeat steps 2 and 3. 
6. Continue until you feel learners 

understand the value of each digit. 

Activity 2: Stretch it out! 
Use this activity to help learners remember the value of each digit in two and 
three-digit numbers. 

Each learner will need 2 sets of 0-9 number cards, an exercise book and pen. 

1. Ask each learner to make a two-digit number by turning over the top two 
cards from their pile of 0-9 number cards and write the number in their 
books. 

2. Ask them to write this number as an ‘expanded number’. For example, if 
they make the number 72, they will write 72 = 70 + 2. 

3. Ask them to return the cards to the pile, mix the cards up and turn over 
another two numbers. 

4. Some learners can turn over three cards and make three-digit numbers.  
5. Some learners may have struggled with Activity 1. Instead of asking them 

to do Activity 2, use arrow cards to help these learners to understand the 
value of each digit in a number.  

Activity 3: Thumbs up or thumbs down 
This activity will help check how well your learners have 
understood the size and value of each digit in two and three-digit numbers. 

Say you are going to ask some questions. Learners must decide if they think 
the answer is right or wrong. If it is right, they should put their thumbs up. If it is 
wrong, they should put their thumbs down. They should all do this together 
when you say, ‘Show me!’  Ask some learners to explain their answer after each 
question. 

• Write 57 on the board. Say, ‘I can make this number using 7 bundles of 10 
and 5 single sticks.’  

• Write 123 on the board. Say, ‘This number is made up of one hundred, two 
tens and three ones (units)’.  

• Write 1003 on the board. Say, ‘This number says one hundred and three.’ 

At Home Challenge 
Take two of your 0-9 number cards. Make the biggest number you can using 
the cards, and the smallest. Next write the value of each digit in your numbers. 
(For example, 43 = 40 + 3, 34 = 30 + 4). Now try with three-digit numbers. 

If learners have the Grade 7 Mathematics Guide, they can look at pages 20 and 
21.    
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Unit 5, Part 1: More number 
patterns  
Some learners who attain highly in number work see 
patterns within numbers without anyone showing them. Many learners, 
however, need a little help.  

Activity 1: Don’t count, calculate! 
Use this activity to help learners partition and recombine numbers to make 
calculation easier.  

You will need: 
• 20 bottle tops or similar size counters. 
• Two large ten frames. 

Ask learners to gather round the ten frames with 8 
counters on one and 7 on the other.  

1. Write 8 + 7 = ? on the board. 
2. Say you are going to make these numbers easier to 

calculate by making one number into 10.  
3. Move 2 counters from 7 to make 8 into 10.  
4. Now you have 1 group of 10 and 5 more, which is 

15. You have added 7 + 8 without counting.  
5. Repeat, this time adding 5 and 8 by moving 2 

counters from 5 make 8 into 10.  
6. Ask learners to discuss in pairs how this would help 

them to add 18 and 7? (Make 18 into 20 by taking 2 
from 7. Now you have 20+ 5, which is 25.) 

Note: Ask specific questions to higher attaining learners, such as, ‘What if the 
numbers were 80, 30 and 20?’ or, ‘If you know this, what else do you know?’  

Activity 2: It’s a balance! 
Use this activity to help learners understand that the equal sign means that 
each side of the calculation has to be the same. It does not mean ‘here comes 
the answer’, or ‘makes’. 

You will need: 

• 16 counters (for example, bottle tops or equal sized stones). 
• If you have a set of balance scales available, use them. Otherwise draw 

scales on the board and draw objects on each side, erasing them as 
necessary.  

Remember learners can do 
these activities from a safe 

distance, if needed! 
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1. Start the activity by putting 8 equal sized objects 
on each side. 

2. Make an = sign and stick it in the centre of the 
scales. Say that both sides are equal, or the same. 
Take three objects from one side, but don’t let 
learners see how many you have taken.  

3. Show that 5 are left. Write ?+ 5 = 8 on the board. 
Ask all learners to show on their fingers how many 
more are needed to make the scales balance. Put 
the 3 back on.  

4. You could say, ‘Five plus three is the same as 
eight.’ 

5. Remove three from the other side. Write 8 = ? + 5 
and ask learners to show you with their fingers 
what number is missing. 

6. Show that you could even write 5 + 3 = 10 – 2, because the scale is 
balanced! The important thing is that whatever the value is on one side, the 
other side has to be exactly the same. 

7. Write some single digit missing number calculations on the board with the 
equals sign in different places (For example, 7 = ? + 3; 8 - ? = 2 + 3) Ask 
learners to show with their fingers the number that is missing. 

Unit 5, Part 2 
Activity 1: Doubles and near doubles 
Use this activity to help learners remember doubles facts and to see how they 
can use them to calculate, not count. 

1. Draw this image on the board. Learners will be familiar 
with the ten frame image by now, and with the ‘what do 
you see?’ question. Answers may include 8, 4 and 4 or 4 
groups of 2. 

2. You could say that arranging counters like this helps to ‘see’ doubles, 
especially for learners who find it hard to remember facts. This image shows 
double 4 equals 8.  

3. Draw this image. Ask learners to tell the person next to 
them what double it shows. (Double 2 equals 4). 

4. Now draw this image and ask learners 
to say what double it shows. (This 
image shows double 5 and double 3. 
Together they make double 8). 

5. You could say this image is also good for seeing half of 16. 
6. Write 8 + 9 on the board. Ask how knowing doubles can help you to know 

the answer to this calculation without counting. (8+8=16. Add 1 more, that’s 
17.) 
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Activity 2: Pairs of numbers that make 20 
Use this activity to help learners to find, without counting, two numbers that add 
up to 20 and to further develop learners’ ability to see patterns within numbers. 

1. Draw two ten frames like this on the board.  
2. Ask learners to ‘think, pair, share’ the following 

questions. 
a. How many more do I need to make 20?  
b. How do you know? 

3. Write 17 + ? = 20 on the board. Draw the top 3 circles of the 
berry diagram. 

4. You could say first you will split 17 into 10 and 7. (Draw the 
final two circles). Now it is clear that the other number must 
be 3 because 7 + 3 = 10, and 10 + 10 = 20.  

5. Learners work in pairs. One thinks of a number between 11 
and 19, the other draws a berry diagram and says the 
number that goes with it to make 20 (without counting). They can draw ten 
frames if it helps.  

Activity 3: Which method? 
Use this activity to see which learners have an understanding of different 
strategies for calculating without counting. 

Learners will need 0 – 9 number cards, books and pens. 

1. Write 7 + 3 + 4 on the board. Ask learners to ‘think, pair, share’ ways to find 
the total without counting. Some may see that 7 + 3 = 10, and 10 + 4 = 14. 
Some may see that 3 + 4 is just a bit more than double 3.  3 + 3 + 1 = 7. 
They will then say that double 7 is 14. 

2. Pairs of learners take turns to turn over 3 cards from their pile. 
3. Both learners write down the numbers as an addition calculation.  
4. Next they talk together about how they can add the numbers without 

counting. They write down their method and the answer. 
5. They repeat the activity with another three numbers. 
6. As learners do the activity, move around the classroom noticing and noting 

their strategies. Make a note of those who might need extra support.  

At Home Challenge: Odd and even 
Remind learners that even numbers are numbers they say when counting in 2s 
from 0. They end in 0,2,4,6 and 8.  

Odd numbers are numbers they say when they count in 2s from 1. They end in 
1,3,5,7,9.  

Ask learners to take a small handful of counters (stones or beans for example). 
Ask them to arrange them in twos, then count them. What do they notice? Can 
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they make pairs with all numbers? If not, which numbers make pairs and which 
ones don’t?‘ 

If I add an odd number and an even number, I always get an odd number. If I 
add two odd numbers, I always get an even number.’ Is this true? 
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Unit 6, Part 1: Place value (2) 
Activity 1: Switch 
Use this activity to help learners see what happens when one unit of ten, 
hundred, thousand or ten thousand is added to a number. 

No resources are needed for this activity. Learners work in groups of 6-8. 

1. Give different starting numbers to groups according to the number range in
which they are working.
Here are some suggested starting points and counting sequences.

• 10s from 46
• 100s from 127
• 1 000s from 1 358

2. The first learner says a number chosen by the teacher (see above), then
looks at the learner next to them. (This is ‘passing the look’).

3. This learner says the next number in the sequence and passes the look to
the learner next to them.

4. When you call ‘Switch!’  the learner who receives the look begins to count
backwards. The count continues until you call ‘Switch!’ again, at which point
the count goes forward until the next time you call ‘Switch’.

5. As learners become more confident with playing, they can ‘pass the look’ to
someone across the circle!

Activity 2: Closest to the target 
Use this activity to remind learners of 
the value of each digit in multi-digit 
numbers. 

Each learner will need: 

• 2 sets of 0-9 number cards

• Books or paper and pens

Learners play this game, in pairs, with two-digit or three-digit numbers. The 
diagnostic assessment tool could help you decide their starting point. 

1. Show learners how to play the game using 2-digit numbers.
2. Write a number between 20 and 99 on the board. This is the target number.
3. Say the aim of the game is to have the closest number to the target number.
4. Ask two learners to draw two boxes each, each box big enough for a

number card. They put T and O (or U) above the boxes.
5. Ask each learner to take turns to pick a card from the top of their pile and

put it in one of their boxes.
6. Next, they take another card and fill the other box.
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7. The player with the number closest to the target wins.
8. Now ask learners to play in pairs.
9. Move around the room as learners play, asking:

• How do you know which number is closest to the target?
• Which digit do you need to look at first? Why?
• How many ones/tens/hundreds are in each number?

NOTE: High attaining learners can play using 3 and 4-digit numbers.

Unit 6, Part 2 
Activity 1: Make a number 
This activity helps learners to read 3 and 4-digit numbers 
and to know the value of each digit. 

You will need: 

• A sheet of A4 paper for each learner
• A pen for each learner

1. Ask each learner to fold their paper into twelve equal sections and write any
digit (0-9) in each section. This is their ‘number maker’.

2. Now fold the paper (horizontally or vertically) so only three digits are
showing. (see illustration) This makes a three-digit number.

3. Ask learners to tell the person next to them what number they have made.
4. You can say:

• Stand up if you have the same number of hundreds as …. (Ask a 
learner to show their number). 

• Point to someone whose hundreds digit is one more or less than yours.
• Stand up if you have the same number of tens as … (Ask a learner to

show their number).
• Look at the two learners nearest to you. Think how to put your numbers

so they go from the smallest to the biggest number.
5. Ask learners to make a 4-digit number with their number maker.
6. Ask, ‘What is the same and what is different about three and four-digit

numbers?’ Make sure learners understand that the first digit is now
thousands, followed by hundreds, tens and ones.

7. Read the following statements and ask learners to hold up their paper if this
is true of their number.
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Statements       

My number has: 

• Three hundreds 

• Seven ones 

• Six thousands 

• Two tens 

• More than five hundreds 

• Less than nine tens 

You can add other statements to this list. You can ask learners to think of 
statements to ask each other. You can sometimes ask a learner to tell you how 
they know this is true of their number. 

Activity 2: Reading and writing bigger numbers 
Use this activity to check your learners’ understanding of how to read and say 
larger numbers. 

Learners will need: 

• Books and pens 

• 0-9 number cards 

Learners work in pairs. 

1. Draw a large place value chart on the board. Point to the hundreds, 
thousands and ten thousands columns in turn. Ask learners to tell their 
partner what each is called as you point to them.  

2. Write a 5-digit number, a 4-digit number and a 3-digit number in the place 
value chart. 

3. Ask learners to read each number to their partner.  
4. Write each number in words on the board. 
5. Ask learners to copy the place value chart into their books. 
6. Ask them to turn over 3 number cards and write their 3-digit number in the 

correct boxes. Next to this they should write the number in words. They can 
use the words on the board to help them. 

7. Some learners can continue to make and write 3-digit numbers. Some can 
make and write 4-digit numbers as well. 

8. Ask learners to read their numbers to each other.  

At Home Challenge 
Learners can take home their number makers and see how many different three 
and four-digit numbers they can make with them.   
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They can also play the ‘closest to the target’ game with their family. 

If it is available, high attaining learners can do the activities in the Grade 7 
Mathematics Guide p156-157. 
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Unit 7, Part 1: Working with number lines 
Numbers can be represented on a variety of number lines. They can also be 
used as an aid to calculation. Here are some examples of number lines.  

 

 

 

 

 

Activity 1: Understanding that numbers are represented by 
distances on number lines  
Use this activity to revise and check your learners’ understanding on the use of 
number lines. 

The activity can be carried out indoors if the room is large enough, or out of 
doors.  

1. Arrange the learners in a large circle with you at the centre. Create a number 
line numbered from 0-10 in the centre, using either 0-10 number cards or by 
drawing in the dust. 

2. Ask individual learners to count the number of single jumps from zero to a 
chosen number in single jumps. Emphasise that, in this case, the starting 
point is zero, and that the number is represented by the number of jumps.  

3. Write a number line from 0-20 on the board and ask learners to copy it into 
their books.  

4. Write "7 + 4 = " on the board and show learners how the answer can be 
found by jumping to the right, along the number line. Remember to start 
jumping from 0. 

 
5. Write five simple addition calculations on the board and ask learners to find 

the answers by jumping along their number lines using their fingers.  

6. Now change the sample calculation to "7 - 4 = " and show learners how the 
answer can be found by jumping backwards along the number line. 
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7. Write five simple subtraction calculations on the board and ask learners to 

find the answers by jumping along their number lines using their fingers.  

Unit 7, Part 2   
Activity 1:  Secret jumps - addition 
This activity gives learners practice in answering questions where they are 
asked to supply a missing number in an addition calculation. Use the 'think, 
pair, share' technique to ensure all learners are participating in the activity.  

1. Draw a large number line from 0 to 10 on the board and then tell a simple 
number story. For example, say 'First 
Tanaka made a jump of three along her 
number line and then a jump of four. 
Where did she land?’ 

2. Tell some more secret jump stories. 

• ‘This time, Tanaka made a jump of six and a 
secret jump. She landed on 9. How long was 
the secret jump?' 

• 'Bongani made a secret jump and 
then a jump of 5. He landed on 8. How 
long was his secret jump?' 

 
3. Now show learners how to record their findings. They are already familiar 

with writing addition calculations such as Tanaka's first jumps as 3 + 4 = 7. 
 

4. Show them that the first secret jump story can be recorded as 6 + •  = 9. 
The • represents the secret jump. The secret jump is 3, so 3 is written in 
the box      
(6 + 3 = 9). 

5. Show them that the second secret jump story can be recorded as •  + 5 = 
8. The • represents the secret jump. The secret jump is 3 so 3 is written in 
the box  
(3 + 5 = 8). 
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6. Ask learners to work in pairs to make up their own ‘secret number' stories. 
One learner makes up the story and the other one reasons it out; then they 
swop.  

Activity 2: Secret jumps - subtraction 
This activity extends the secret jump activity to subtraction.  

1. Draw a large number line from 0 to 10 on the board and then tell a number 
story. For example, say: 'Blessing decides she can use her number line to 
trick her partner Prosper. She says, ‘I start at 8 and then make a secret jump 
and land on 5. What is my secret jump?’  

 
2. Show learners that the secret jump story can be recorded as 8 - •  = 5. The 

• represents the secret jump. The secret jump is 3 so 3 is written in the box 
(8 - 3 = 5). 

3. Do one or two examples until you are sure that learners understand what is 
happening. Ask the learners to work in pairs to make up and answer their 
own ‘secret number' stories. They should make up mostly subtraction 
stories, but include some addition ones too. 

At Home Challenge 
Ask learners to make up secret jump stories with a friend or family member, 
drawing number lines and writing missing number calculations to find the 
answers.  
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Unit 8, Part 1: Adding and subtracting 
using a number line 
This unit introduces a variety of number lines as an aid to whole number 
addition and subtraction calculation. 
 

Activity 1: Counting in jumps 
In the previous unit, learners used a line numbered in ones and starting at zero 
to add and subtract. This short activity introduces them to other versions of the 
number line and different starting numbers. 

 

1. Draw a number line like the one above on the board. 

2. Tell the learners that they are going to use this line to practise counting in 
different ways. For each of the questions below, re-number the same line 
on the board. As far as possible, ask the learners to tell you what to write on 
the board in response to each question.  

• Counting in ones from 0  0, 1, 2.... 
• Counting in twos from 0  0, 2, 4.... 
• Counting in twos from 1  1, 3, 5.... 
• Counting in ones from 10  10, 11, 12.... 
• Counting in twos from 10  10, 12, 14.... 
• Counting in fives from 10  10, 15, 20.... 
• Counting in tens from 10  10, 20, 30.... 
• Counting in tens from 3  3, 13, 23... 

Activity 2: Addition using an empty number line 
The activity is described in outline only. You will need to offer learners additional 
practice examples until you are confident that they all understand what they are 
doing.  

Draw an empty number line on the board and tell learners that they are going 
to add 32 and 56. Start at 56 and invite suggestions for jumps.  Accept any 
correct ones – they do not need to be the same as those in the diagram.  

 

Remember learners can 
do these activities from a 
safe distance, if needed! 
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1. Repeat starting with the number 32 this time. Does the starting number 
matter? (No, because when adding the answer is the same no matter which 
number you start from.)  

2. Now, on a fresh empty number line, repeat this 
process, adding 27 to 36, add allowing any 
suggested jumps. Is it better to start with 27 or 36? 
Why? (Starting with the larger number may require 
fewer jumps.) 

3. Finally, demonstrate more systematic approaches, 
jumping in ‘tens’ first, then in ‘ones’ as in the diagram 
above. Another systematic approach, as shown in the 
diagram, would be to jump to the nearest ten first, 
then jump in tens and finally in ones, making a total 
of 27 jumps. Emphasise that other methods are perfectly valid, as already 
demonstrated, but jumping in tens, or to and from tens is more efficient.  

4. Give learners some suitable practice examples to do in pairs, so that they 
can check each other's work. As learners do the activity, move around the 
classroom noticing and noting their strategies. Make a note of those who 
might need extra support. 
 

Unit 8, Part 2  
Activity 1: Subtraction using an empty number line 
This activity links to the previous one, and helps learners to see the strong links 
between addition and subtraction.  
  

1. Draw an empty number line on the board and tell 
learners that they are going to subtract 32 from 
56 by jumping backwards. Start at 56 and, as in 
Activity 2, invite suggestions for jumps. Accept 
any correct ones – they do not need to be the 
same as those in the diagram.  

2. As in Step 4 above, discuss easiest and most efficient jumps. 

3. Do one or two additional examples with the learners. You could ask the 
learners to choose the question to be answered. 

4. Give learners some suitable practice examples to do in pairs, so that they 
can check each other's work. As learners do the activity, move around the 
classroom noticing and noting their strategies. Make a note of those who 
might need extra support. 

 
 



 

Catch-up Lessons for Foundation Skills   Page | 95  

MoPSE Primary Teacher’s Guide 

Activity 2: Subtraction by counting on  
 

Subtraction is about finding the difference between two numbers. Some 
learners find it easier to find the difference by counting on from the smaller 
number to the larger. 

Demonstrate this method of subtraction to the learners and suggest that they 
use it when they find the easiest way to answer a question.  

(Adapted from IGATE-T Numeracy Module 3, Activity 1.3) 

Extra Challenge 
Put any learners, who are finding these activities easy, into pairs.  

• Learner 1 sets a question for Learner 2. 
• Learner 1 explains to Learner 2, step by 

step, how to answer the question and the 
reason for each step. 

• Learners may find this challenging, but it 
is a good way for them to practise their 
language and numeracy skills. 

At Home Challenge 
Learners can look at Numeracy Cards 3 and 5.  

High attaining learners can think of calculations that involve bigger numbers 
and/or several jumps. 
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Unit 9, Part 1: Using columns to add 
Activity 1: Using sticks to add bigger numbers 
Use this activity to help learners understand and remember which digit to carry 
when exchange is needed in column addition. 

You will need: 

• At least 11 bundles of 10 sticks, 12 single sticks and something to tie sticks 
together into bundles. 

• A large place value chart showing hundreds (H), tens (T) and ones or units 
(O or U). See diagram in step 1. 

• 2 sets of 0-9 number cards. 

 

1. Gather learners in a circle so everyone can see (from a safe distance). 
2. Write 67 + 45 on the board as a column calculation and explain that you are 

going to use sticks to remind learners how to add bigger numbers using 
columns.  

3. The following table suggests key questions and actions you might like to 
use or adapt as you demonstrate solving the calculation using a place value 
chart, bundles of sticks and number cards.  

Key questions and actions  

Step 1 

How many tens in 67? How many ones?  

• Place 6 bundles of ten in the tens column, 7 ones 
in the ones column.  

• Place appropriate number cards in correct 
positions. 

• Repeat with 45.   

Step 2 

Which column do I add first?  

Can I have 12 in the ones column? What shall I 
do? (I’ll exchange 10 ones for 1 ten.) 

• Bundle a group of 10 sticks together and place 
the bundle in the tens column, leaving 2 in the 
ones column. 

• Place appropriate number cards in the correct 
positions. 
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Step 3 

What do I do next? (I’ll add the tens. 6 tens plus 4 
tens plus the exchanged ten is 11 tens in total).  
 

Can I have 11 tens in the tens column? What 
shall I do? (I’ll exchange 10 tens for 1 hundred.) 

• Bundle 10 groups of 10 sticks together to make 
a bundle of 100 and place the bundle in the 
hundreds column, leaving 1 in the tens column. 

• Place number cards in the correct places. 

  

The answer is one hundred, one ten and two ones. One hundred and twelve. 

 

4. After you have taken learners through these steps, do the calculation again 
on the board without sticks, asking learners to tell you the next steps. 

Activity 2 Addition practice 
This activity follows on from Activity 1. It gives learners the opportunity to 
practise the method you have shown them. It also gives you the opportunity to 
see who is confident and who needs extra support.  

Before the session, write the following sets of calculations on the board.  

 
• Learners will need books and pens. 
• High attaining learners will need 2 sets of number cards each. 
 
1. Explain that learners will sometimes, but not always, need to exchange 

when solving these calculations. Ask them to imagine making the numbers 
with sticks. That way they will know which digit to carry when they need to 
exchange.  

2. Ask learners who struggled to answer questions in Activity 1 to begin with 
Set 1; those who you know are beginning to gain confidence should start on 
Set 2.  

3. More confident learners can make their own pairs of two-digit or three-digit 
numbers using their number cards. 

4. Move around the room as learners are 
working. Gather any struggling learners 
together and work through more examples 
using the bundles of sticks. 

Remember learners can do 
these activities from a safe 

distance, if needed! 
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Unit 9, Part 2  
Activity 1: What went wrong? 
Use this activity to help learners avoid common errors and misconceptions 
when using column methods to add. 

Write the following on the board (choose names not in your class!)  

Simba     Peace      Charity              Rejoice          Peter 
  

 

1. Say that the calculations on the board are the work of five different learners. 
Only one of them has understood column addition. The others have made 
mistakes. 

2. Ask learners to work in pairs to decide which calculation is correct. They 
should then think about how they would explain where the other learners 
went wrong.  

3. Move around the class as learners talk with each other, listening for good 
explanations. Note these down.  

4. Bring struggling learners together in a small group and work with them, 
using sticks to help them see the mistakes and misconceptions. 

5. Ask the different pairs of learners you noted down in step 3 to explain to the 
class how they would help each of the learners to see where they went 
wrong. 

Activity 2: Exchange or no exchange? 
If there is time, use this activity to check learners have understood column 
addition. 

1. Think of 5 calculations, some requiring exchange, some not.  
2. Tell learners you are going to write some column additions on the board. 

They do not have to do the calculation. They just need to decide whether or 

Simba needs to put 3 in the ones (units) column. He has made it into 3 tens! 
Peace needs to exchange ten ones for a ten and carry it into the tens column. This 
leaves nothing in the ones column so a zero should be written there. 
Rejoice has mixed up the tens and ones when exchanging – she has carried the 
ones. 
Peter has forgotten to add the extras that have been carried after exchanging. 
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not they would need to exchange. If they think exchange is needed, they 
should show ‘thumbs up’. If not, keep their hands flat in front of them. 

3. Write the calculations on the board one at a time. Make a note of learners 
who wait to see what others are doing and those who do not seem to 
understand.  

At Home Challenge 
Ask learners to use their number cards to make 2 and 3-digit addition 
calculations. 

They can also look at Numeracy Card 4. 
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Unit 10, Part 1: Using columns to subtract 
Activity 1: Using sticks to understand subtraction 
Use this activity to help learners understand the process of decomposition when 
using columns to subtract.  

You will need: 

• At least 8 bundles of 10 sticks and 8 single sticks.  
• If you show a second example to exchange over the tens and hundreds 

columns, you will need more bundles.  
• A large place value chart showing hundreds(H), tens(T) &ones or units(O or 

U). 
• 2 sets of 0-9 number cards.     
      
1. Gather learners in a circle so everyone can see (from a safe distance). 
2. Write 37 – 24 on the board as a column subtraction and say that sometimes 

column subtraction is straightforward. Subtract the ones, then subtract the 
tens. 

3. Write 52 - 36 on the board as a column calculation.  
4. Explain that you are going to use sticks to help learners understand what to 

do if they cannot subtract the ones without getting a negative number. 
5. The following table suggests key questions, phrases and actions you might 

like to use or adapt as you demonstrate solving the calculation using a place 
value chart, bundles of sticks and number cards.  

Key questions, phrases and actions  

Step 1 

How many tens in 52? How many ones?  

• Place 5 bundles of ten in the tens column, 2 
ones in the ones column.  

• Place appropriate number cards in correct 
positions. 

• Repeat with 36. 
Can I subtract 6 from 2? (No.)  
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Step 2 

52 is made up of 5 tens and 2 ones, so although I 
don’t have enough in the ones, column, I can 
exchange one of the tens for ten ones.  

• Unpack one of the ten bundles and place the 
ten ones in the ones column. Cross off 5 in the 
tens column and replace with 4, place 1 next to 
the 2 in the ones column. 

That gives me 12 ones in the ones column, and 4 
tens in the tens column (I still have 52). 

 

Step 3 

Can I subtract 6 ones from 12 ones? (Yes, 
leaving 6 ones.)  

Can I subtract 3 tens from 4 tens? (Yes, leaving 
1 ten.)  

• Place appropriate number cards in correct 
positions. 

The answer is one ten and 6 ones, that’s 
sixteen. 

 

 
4. After you have taken learners through these steps, do the calculation again 
on the board without sticks, asking learners to tell you the next steps. 

Activity 2: Subtraction practice 
This activity follows on from Activity 1. It gives learners the opportunity to 
practise the method you have shown them. It also gives you the opportunity to 
see who is confident and who needs extra support.  

Before the session, write the following sets of calculations on the board.  
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1. Explain that learners will sometimes, but not always, need to exchange 
when solving these calculations. Ask them to imagine making the numbers 
with sticks. That way they will remember when they need to exchange.  

2. Ask learners who struggled to answer questions in Activity 1 to begin with 
Set 1, and those who are a little more confident to start on Set 2. Learners 
who are very confident can work through Set 3. If they finish these quickly, 
they can talk in pairs about how they would solve the calculation 204 – 127.  

3. Move around the room as learners are working. Gather any struggling 
learners together and work through more examples using the bundles of 
sticks. 

Unit 10, Part 2 
Activity 1: What went wrong? 
Use this activity to help learners avoid common errors and misconceptions 
when using column methods to subtract. 

Before the session, write the following on the board (choose names not in your 
class!).  
 

Siphiwe       Chipo              Tinashe             Nathaniel        Jonah 

 

1. Say that the calculations on the board are the work of five different learners. 
Only one of them has understood column subtraction. The others have 
made mistakes. 

2. Ask learners to work in pairs to decide which calculation is correct. They 
should then think about how they would explain where the other learners 
went wrong.  

3. Move around the class as learners talk with each other, listening for good 
explanations. Note these down.  

4. Bring struggling learners together in a small group and work with them, 
using sticks to help them see the misconceptions. 

5. Ask the different pairs of learners you noted down in step 3 to explain to the 
class how they would help each of the learners to see where they went 
wrong. 
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6. Learners will need a lot of practice using columns to add and subtract before 
they are confident. If there is any time left after you have looked at the 
calculations above, put learners into pairs of similar attainment levels and 
ask them to write some addition and subtraction questions for each other. 
They must be able to answer the question themselves! 

At Home Challenge 
Ask learners to use their number cards to make up some two-digit addition and 
subtraction calculations. Remind them that the biggest number must be at the 
top for subtraction. Higher attaining learners can make three or four-digit 
numbers. 

Learners can also work through Numeracy Card 6.  

If they have the Grade 7 Mathematics Guide, high attaining learners can look 
at pages 37 and 38. 

 

 

 

 

 

  

Siphiwe has not understood that when subtracting, the second number must 
always be subtracted from the first. She has reversed the numbers before 
subtracting. 
Tinashe thinks she always has to exchange – she did not need to this time! 
Nathaniel has exchanged a ten from the bottom number instead of the top. 
Jonah has forgotten that he has exchanged one of the tens for ten ones. He thinks 
he still has 6 tens to take away, but he only has 5. 
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Unit 11, Part 1: Solving word problems 
Activity 1: Solving problems using questions and diagrams 
Use this activity to help learners understand how to solve problems involving 
addition and subtraction.  

Before the session, write the three problem solving questions and the three 
problems on the board.  

NOTE: Although problems 2 and 3 are both solved through subtraction and 
have the same answer, one is subtraction as ‘taking away’ and the other is 
‘finding the difference’ or ‘comparing’. Learners often find this aspect of 
subtraction challenging. 
 

Problem solving questions 
• What do I know? 
• What do I need to know? 
• What must I do? 
 
Problems 
a) Bethany has 15 grapes. Tinashe has 9 grapes. How many grapes do the 

learners have altogether? 
b) Bethany has 15 grapes. Tinashe eats 9 of them. How many grapes does 

Bethany have left? 
c) Bethany has 15 grapes. Tinashe has 9 grapes. How many more grapes 

does Bethany have than Tinashe? 
 

1. Ask learners to ‘think, pair, share’ the three ‘problem solving’ questions for 
each of the problems on the board. 

2. After learners have shared their answers to the three problem solving 
questions, show how drawing a bar diagram can help them to know what 
they must do to solve each problem. 

     a)  
 

 
 

 

 

 

    b)  

 

 

 

Remember learners can do 
these activities from a safe 
distance, if needed! 
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Activity 2: Putting it into practice 
This activity gives learners the opportunity to practise asking the three problem 
solving questions and drawing bar diagrams. The numbers in the calculations 
are small, so learners can focus on the different words and contexts for addition 
and subtraction problems. 

• Learners will need books and pens. 
 
1. Write the problems below where learners can see them.  

a. 13 boys and 18 girls are on a bus. Find the total of the number of 
learners on the bus. 

b. There are 18 learners on a bus. 13 get off. How many learners are 
still on the bus? 

c. There are 18 boys and 13 girls on a bus. What is the difference 
between the number of boys and the number of girls? 

d. (For high attaining learners) There are 13 girls, 18 boys and 7 adults 
on a bus. 4 girls, 3 boys and 5 adults are waiting at the bus stop. How 
many more people are on the bus than are waiting at the bus stop? 

2. Learners work in pairs. One thinks about the three problem solving 
questions, the other draws a bar diagram. They both write the answers to 
the problem-solving questions, the bar diagram and the answer to the 
problem in their books. 

3. Gather the class back together and talk about what operation each of the 
problems needed. Discuss different words they might find that tell them 
whether to add or subtract. For example, questions that say find the total or 
how many altogether will mean you must add. What is the difference 
between or how many more is … than …? will mean you subtract. 

Unit 11, Part 2  
Activity 1: Which method shall I use?  
Use this activity to help learners understand the importance of choosing a 
calculation method that is accurate and efficient, and that this may be different 
for individual problems. 

Before the session, write the following questions on the board. 

Ruby’s school has 173 learners in the Juniors and 245 in the Infants.  

a. How many learners are there altogether? 

b. How many more learners are in the Infants than in the Juniors? 

1. Remind learners of the three problem solving questions from Part 1.  
2. Say that once they have found out what they know, what they need to know 

and what they must do, learners must decide how they will do the calculation 
using what they already know.  They might draw a bar diagram (so they can 
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‘see’ the numbers clearly first), a number line (either to find the answer or to 
help them keep track of their thinking) or a column method. 

3. Ask learners to work in pairs to solve problems a) and b). Say they should 
try all the methods they know and then decide which is best.  

4. Call the class back together and ask learners to say which method they felt 
was the best for each calculation.  

5. Ask: Would you choose the same method if there were 150 Juniors and 250 
Infants? [think, pair, share] 

6. Ask which method learners would use to solve the following problem. There 
are 200 birds in a field. 4 fly away. How many are left in the field? [think, 
pair, share] 

Activity 2: Practising problem solving 
Learners will need plenty of practice with the three problem solving questions 
and deciding which method to use. Provide learners with a wide range of 
problems with varying language and complexity of numbers. 

At Home Challenge 
Ask learners to use the three problem solving questions (What do I know? What 
do I need to know? What must I do?) before trying to find the answer to each 
question. They should try to use the method that works best to solve each of 
the problems. 

1. 57 elephants and 83 monkeys are drinking from the water hole. How many 
animals are there in total? 

2. How many more monkeys are there than elephants? 
3. Ten animals leave the water hole. How many are left? 

Learners can also look at Numeracy Cards 7 and 14. 

High attaining learners can make up three problems, one where they need to 
add to find the answer, one where they need to subtract by taking away, one 
where they need to subtract by comparing (finding the difference).  

Some learners may prefer to use a number line, particularly for the subtraction 
example, as it involves exchange. Encourage learners to use the method that 
is most accurate and efficient for them. 

With these numbers, many learners will be able to do the calculations in their 
heads. Some may choose to use a number line to keep track of their thinking. 
Encourage learners to choose the method that is appropriate for the numbers 
rather than automatically using column methods. 

It would be very inefficient to use a column method for this one. Learners can 
use what they already know and count back 4 from 200. 
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Unit 12, Part 1: Multiplication and division 
(1) 
An array is an arrangement of objects, numbers or 
pictures in columns or rows of equal size. In this unit, 
arrays are used to introduce the linked concepts of 
multiplication and division.  
 

Activity 1: Building arrays  
This activity introduces learners to arrays and gives them practice in describing 
them. 

1. Draw 6 counters anywhere on the 
board. Check that learners know what 
rows and columns are. Ask learners 
how the counters could be arranged in 
rows and columns. Select either the 
answer 'two rows and three columns' or 
'three rows and two columns' and draw it on the board. 

2. Tell learners that this is called an array. Show them the number of rows and 
the number of columns and write either 'two rows and three columns' or 
'three rows and two columns' on the board.  

3. Do another example if necessary, e.g. 9 counters. 

4. Write 12,15, 24 and 30 on the board.  

5. Tell learners that they are now going to draw arrays in their books using 
these numbers. Working in pairs, they should choose one of these numbers 
and individually draw as many different arrays as they can for each one.  
When they think they have found all possible arrays, they should check their 
answers with their partner.  

6. Move around the classroom, observing learners' work and assisting those 
who need it. 

Activity 2: Understanding multiplication using arrays  
Use this activity to help learners to develop a mental picture of a multiplication 
statement, such as 2 x 3 = 6.  

You will need: 

• A set of approximately 30 ‘counters’, large enough for the whole class to 
see. You could use cards, stones, or anything else that you have 
available. 
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1. Tell the learners that they are going to draw some 
small arrays and then make them bigger by 
adding another row. 

2. On the board, draw a row of 5 counters. Tell the 
learners that this is 1 row of 5 counters which can 
be written as 1 x 5 = 5. Add another row of 
counters, and another, building up the pattern of 
multiplication facts, in the five times table. 

3. Now ask learners to build their own arrays in this 
way, recording the result in their books. They 
could try rows of 2, 3 or 10.  

 

Unit 12, Part 2 
Activity 1: Using arrays to explain 
division 
This activity helps learners to understand the meaning of division and the link 
between division and multiplication. 

On the board draw 6 oranges as an array with 3 rows by 2 columns. 
Ask learners to describe this as multiplication sentences in two 
ways.  (3 x 2 = 6,   2 x 3 = 6) 

1. Now say we are going to divide (share equally), 6 oranges 
between 3 learners. How many oranges will each learner get? 
Draw loops round columns and write this as 6 ÷ 3 = 2.  

2. How many oranges will each learner get if there are only 2 
learners? Each learner will get 3 oranges. Draw loops round 
rows and write this as 6 ÷ 2 = 3.  

3. Explain to learners that if you know one of these four number 
sentences, you know the other three as well, and can find 
them all from one image.  

4. Do another example, sharing 15 oranges this time.  

5. Now ask the learners to draw arrays using 12 counters. Ask them to make 
as many different arrays as they can. For each array, ask them to write all 
four multiplication and division sentences. 

6. As learners do the activity, move around the classroom noticing and noting 
their strategies. Make a note of those who might need extra support.  

2 x  3 = 6 
3 x  2 = 6 
6 ÷ 3 = 2 
6 ÷ 2 = 3 
 

Remember learners can do 
these activities from a safe 
distance, if needed! 
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Activity 2: Checking learning 
1. Draw the three arrays on the right-

hand side of the board and number
them.

2. Underneath, write a number sentence
from the list below. Ask learners to
hold up one, two or three fingers to
show which array matches this
number sentence.

3. Choose another number sentence
and repeat several times.

4. Provide additional support for learners
who find this challenging.

At Home Challenge 
Ask learners to find some small objects, such as stones or seeds, to use as 
counters. They can use these to practise making arrays and writing number 
sentences. They can choose their own numbers or may like to use 20, 24 or 
30. 

Learners can also look at Numeracy Cards 8 and 10. 
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Unit 13, Part 1: Multiplication and division 
(2) 
Multiplication is often introduced as ‘repeated addition’, and division as 
‘repeated subtraction’. In this unit, number lines are used as an aid to 
calculation and the multiplication square is introduced.  

Activity 1: Linking arrays and number lines  
This activity shows how arrays and number lines can be used to show the same 
calculation.   

 
1. Draw a ‘3 by 4’ array on the board. Remind learners that it represents 

the calculation 3 x 4. 
2. Separate the rows. 
3. Join the three rows into a number line. Number the line carefully starting 

with 0. 
4. Show that 3 x 4 can be represented as 3 jumps of 4.  
5. Do another example if necessary, e.g. 4 x 5 = 20. 
6. Check understanding by asking learners to work in pairs, to show that 3 

x 3 can be drawn as both an array and on a number line.   
7. Ask learners what else we can work out if we know: 3 x 4 = 12. (4 x 3 = 

12,12 ÷ 3 = 4, 12 ÷ 4 = 3) 
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8. Select 12 ÷ 4 = 3. This means 'How many groups of 4 are there in 12?' 
(3 groups) 

9. Show this on a number line.  

10. Ask learners to work in pairs to show 24 divided by 2, 3 and 4 on number 
lines. 

11. Move around the classroom, observing learners' work and assisting 
those who need it. 

 

Unit 13, Part 2 
Learners need to know, or be able to work out, multiplication facts up to 10 x 
10, in order to progress to formal methods of multiplication and division. The 
activities below aim to simplify the task of learning 100 multiplication facts.  

Activity 1: Making a multiplication square 
Learners will understand the multiplication square more easily if they have 
made one for themselves.  

1. Draw the diagram on the right side of the 
board. Ask learners to make a copy of it 
in their books.  

2. Tell learners that it is a diagram that 
shows the result of multiplying two 
numbers.  

3. Check their understanding of the square 
by asking learners to use it to find 2 x 9 
(Use 'think, pair, share' to ensure that all 
learners participate). Repeat for one or 
two more calculations.   

4. Now ask learners, in groups of 3 or 4, to fill in all the multiplication facts they 
know or can work out. They can draw arrays to help them or double some 
rows to find others, e.g. doubling the x2 row gives the answers to the x4 row. 
Suggest that they fill in the rows in this order: x1, x10, x5, x4, x8, x3, x6, x9 
and x7. 

5. You may wish to spread this important activity over several lessons.  
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Activity 2: Practising multiplication facts 
1. Remind learners that if they 

know 2 x 3 = 6, they also know 
that 3 x 2 = 6. By knowing this 
fact, they will also know the 
multiplication facts above the 
grey line as well as below the 
grey line. Next, show learners 
the facts that they already know 
(x1, x2, x10).  Tell them that the 
number of new facts to be 
learned is not so many!  

2. Tell learners that they are going 
to play a game in pairs. Learner 1 asks Learner 2 for a multiplication fact  
e.g. 2 x 5 = ? Learner 2 works out the answer and Learner 1 checks it on 
their multiplication square. The first person to get 10 correct answers is the 
winner. 

3. This game can be played in different ways. You might:  

• ask every learner to concentrate on the same multiplication table, e.g. 
three times (3x) table 

• give more challenging tables to higher attaining learners 
• allow more than one table in each game 
• allow learners to choose a table 
• allow learners to use any table!  

Extra Challenge 
Ask learners to work in pairs to use the square to 
answer division questions. In the example to the right, 
the square is being used to find 20 divided by 5. Row 
5 is followed with the finger until the number 20 is 
located, then the finger is moved up that column 
(answer = 4). 

At Home Challenge 
In order to learn multiplications facts, learners need to practise them often. They 
could do Activity 2 several times with someone at home, gradually increasing 
the level of challenge as they become more proficient.  

They may also like to look at Numeracy Card 9 or page 181 in the Grade 7 Self 
Study guide. 

 

 

Remember: learners can do these 
activities from a safe distance, if needed. 
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Unit 14, Part 1: Multiplication of bigger 
numbers 
Once learners have a good understanding of the concepts introduced in Units 
12 and 13, they are ready to begin working with bigger numbers and to develop 
a more formal method of recording. 

Activity 1: Using place value counters and a grid 
Use this activity to help learners understand how to multiply two-digit numbers 
by a single digit number. 

 

 

You will need: 
• At least 25 large place value counters to represent 1s, and at least 10 to 

represent 10s. These can be made from paper or card (round or square). 
• A sheet of paper large enough to draw a grid around the counters (see 

illustration ‘Demonstration on the grid’ below). 
• Sticky tack (if chart is to be placed on a wall). 

 
1. Gather learners around the chart so everyone can see (from a safe 

distance). 
2. Explain that you are going to use place value counters to help learners to 

multiply big numbers. 
3. Write 16 x 3 on the board.  
4. The following table suggests key questions, phrases and actions you might 

like to use or adapt as you demonstrate completing the calculation using 
place value counters and a grid. 

Key questions, phrases and actions         Demonstration on the grid 

Step 1 

First, I will draw a multiplication grid. 

• Draw a grid with two columns, one row and ‘x’ 

in the corner. 

How many tens in 16? How many ones?  

• Write 10 above the first column and 6 above 

the second column. 

 

‘Place value’ counters help learners to make connections 
between physical objects and symbols. They are particularly 
helpful when introducing more formal methods. 
Learners should understand the value of digits in each column 
before you move from bundles of sticks to ‘place value’ 
counters. 
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I will make 16 from place value counters (one ten 

and six ones) and put them in the correct 

columns. 

Step 2 

How many times must I multiply 16 by?  

• Write 3 at the side of the row. 

• Make two more rows of 16 to make a total of 

3 rows.       

Step 3 

Next, I will find the total of each column.  

• Write 10 x 3 = 30 and 6 x 3 = 18 in the correct 

positions on the grid. 
 

Finally I add the answers from both columns. 30 + 18 = 48.  

I know that the answer to 16 x 3 is 48. 

 
5.  Demonstrate solving 24 x 4 using the grid method.  
 Ask learners to tell you each step.  
 Your final grid should look like this to show 96.  
 
 
 

Activity 2: Multiplication practice using place value counters 
and a grid 
This activity gives learners the opportunity to practise the method you have 
shown them. It also gives you time to see who is confident and who needs extra 
support. 

Learners will each need: 

• 2 sets of 0-9 number cards, books and pens. 

Ask learners to solve two-digit by one-digit multiplication calculations by 
drawing grids and place value counters in their books. After they have 
completed one, they should swap books to see if they agree with each other’s 
answers.  
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• All learners can use their number cards to make a two-digit number. 
• Learners who are confident with all multiplication facts to 10 x 10, can 

also use their number cards to make the number by which the two-digit 
number is multiplied. 

• Other learners can multiply the two-digit number by 2, 3, 4 or 5 according 
to their attainment level. Any learners who struggles to recall 
multiplication facts, can use the multiplication square they made in Unit 
13. 

High achieving learners can use the same method to solve three-digit by single 
digit multiplication calculations. 

You may find that learners need additional practice in working with the grid and 
place value counters before they are ready to progress to Part 2. 

[Adapted from IGATE-T Module 4 Activity 3.3] 

Unit 14, Part 2  
Activity 1: Multiplying bigger numbers without counters 
This activity builds on Part 1. Learners will use the grid to help them understand 
how to formally record multiplication of bigger numbers. 

1. Write 65 x 3 on the board as a vertical calculation. 
2. Demonstrate the link between the grid and formal methods as follows. 
 

Key questions, phrases and actions         Demonstration on the grid 

Step 1 

• Draw the grid on the board. 

• Write 60 and 5 across the top and 3 at the 

side. 

What do I multiply by 3 in this box? (point to the 

first column.)  

• Write 60 x 3 = 180 in the box 

• Record this under the vertical calculation 

(‘60’ column). 

     

Step 2 

What do I multiply by 3 in this box? (point to the 

second column.) 

• Write 5 x 3 = 15 in the box 

• Record this under the vertical calculation (‘5’ 

column). 
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Step 3 

What do I need to do to find the answer to 65 x 

3? 

• Show that you find the answer by adding the 

answers to 60 x 3 and 5 x 3 to give 195. 
 

 

Activity 2: Practising formal recording 
Repeat Part 1 Activity 2, but now ask learners to write the vertical calculation, 
as well as the grid. Encourage learners to work without drawing counters, if they 
feel confident to do so. 

At Home Challenge 
Learners can practise multiplying two-digit numbers by one-digit numbers.  

They can also look at Numeracy Card 11. 

Higher achieving learners can multiply three or four-digit numbers by one-digit 
numbers.   

Higher achieving learners can also look at page 44 of the Grade 7 Mathematics 
Self Study Guide. 
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Unit 15, Part 1: Division of bigger numbers 

Activity 1: Using place value counters to understand division 
of bigger numbers by small numbers 
Use this activity to introduce the use of ‘place value’ counters to help learners 
understand this method of division.  

You will need: 

• At least 25 large place value counters to represent 1s and at least 9 to
represent 10s. These can be made from paper or card (round or square).

• A sheet of paper, big enough for the division chart and counters.
• Sticky tack (if chart to be placed on a wall).

1. Gather learners around the chart so everyone can see (from a safe
distance).

2. Write 85 ÷ 4 on the board.
3. Either put the large sheet of paper on the floor or stick it to a wall.
4. The table below shows a way of completing the calculation using place

value counters and a division chart.
Key questions, phrases and actions Demonstration on the chart 

Step 1 

To start, I will draw a division chart. 

• Draw a chart with two columns, labelled tens and ones (or

units).

How many tens are in 85? How many ones? 

• Write 8 in the tens, 5 in the ones column.

What number am I dividing 85 by?

• Write 4 at the side.

• Place 8 ‘ten’ counters under the 8,  in groups of 4.

• Place 4 ‘one’ counters under the 5, in one group, with one left

over.

Step 2 

How many complete groups of ‘ten’ counters are there?  

Explain that there are 2 complete groups of ‘ten’ counters as 8 tens 

divided 4 is 2 tens. 

• Write 2 in the tens column of the answer line

How many complete groups of ‘one’ counters are there? 

Explain that there is 1 ‘one’ complete group because 4 divided by 4 

is 1. There is 1 left over, called the remainder. 

• Write 1 r 1 in the ones column of the answer line. 85 ÷ 4 = 21 r 1 
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5. Ask learners, in pairs, to copy the completed chart into their books (including
drawing the place value counters). They should take turns to explain the
steps as they do so.

Activity 2: Practising using place value counters for division 
Write these calculations on the board. 

Ask learners to choose a set and do the calculations, drawing a division chart 
and place value counters. (Alternatively, you could ask learners to work on the 
set you feel is most appropriate for their current level of attainment.) After 
completing each calculation, learners should discuss their answer with another 
learner who has completed the same calculation. They should take turns to 
explain how they got their answer. 

Unit 15, Part 2 
Activity 1: Division of bigger numbers by small numbers 
involving exchange 
Use this activity to help learners understand how to divide bigger numbers 
where one or more parts of the number require exchange.  

1. Write 93 ÷ 4 on the board.
2. Use a new sheet of paper to demonstrate completing the calculation.

Learners may be able to suggest next steps as you demonstrate.

Set 1 Set 2 Set 3 

84 ÷ 2 

36 ÷ 3 

49 ÷ 2 

47 ÷ 4 

48 ÷ 4 

69 ÷ 3 

57 ÷ 5 

95 ÷ 3 

79 ÷ 7 

369 ÷ 3 

68 ÷ 6 

487 ÷ 4 
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Key questions, phrases and actions Demonstration on the grid 

Step 1 

• Begin, as you did in Part 1, by writing the calculation

onto a division chart and placing 9 ‘ten’ place value

counters in complete groups of 4 until you cannot

make any more groups.

• Place the ‘ten’ that is left over to one side – still in the

tens column.

Explain that, as there are only 3 ones, you cannot make 

any complete groups of 4 at the moment, but you will 

come back to this later. 

Step 2 

First, I will divide the tens by 4. How many complete groups of 

‘ten’ counters are there?  

Explain that there are 2 complete groups of ‘ten’ counters as 8 

tens divided by 4 is 2 tens. 

• Write 2 in the tens column of the answer line.

What happens to the ten that is left over? 

Explain that you can exchange it for ten ones. 

Step 3 

• Exchange the ‘ten’ for ten ‘ones’. Place the ‘ones’ in the

ones column in groups of 4.

Explain that you are crossing off the ten counter from the tens 

column as the value has moved to the ones column. 

• Write ‘1’ next to the 3 to show you are now dividing 13 by

4.

How many groups of ‘one’ counters are there? 

Explain that there are 3 groups of ‘one’ counters because 12 

divided by 4 is 3. There is 1 left over, this is called the remainder. 

• Write 3 r 1 in the ones column of the answer line.

93 ÷ 4 = 23 r 1 

[Adapted from IGATE-T Module 5 Activity 3.3] 

3. Ask learners, in pairs, to copy the completed chart into their books (including
drawing the place value counters). They should take turns to explain the steps
as they do so.
4. Tell learners that sometimes they will have to exchange more than one ten,
and sometimes there will be a remainder of more than one.
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Activity 2: Practising using place value counters for division 
with exchange 
This activity gives learners the opportunity to practise the method you have 
shown them. It also helps you to see who is confident and who needs extra 
support. 

Learners will need books and pens.

Write the following sets of calculations on the board. 

Ask learners to choose a set and do the calculations. (Alternatively, you could 
ask learners to work on the set you feel is most appropriate for their current 
level of attainment.)  After completing each calculation, learners should discuss 
their answer with another learner who has completed the same calculation.  
They should take turns to explain how they got their answer. Work in a small 
group with learners you noticed struggling in Part 1. 
After they have completed two or three calculations, some learners may stop 
drawing the place value counters and just write the numbers.  

NOTE: It is important for learners to really understand what they are doing. You 
may choose to provide more opportunities to work through further examples. 

At Home Challenge 

Learners can practise dividing two-digit numbers by one-digit numbers. 
 

They can also look at Numeracy Card 12. 
Higher attaining learners can look at page 45 of the Grade 7 Mathematics Self 
Study Guide. 

Set 1 Set 2 Set 3 

 96 ÷ 3 

57 ÷ 5 

65 ÷ 5 

 56 ÷ 4 

69 ÷ 6 

75 ÷ 5 

86 ÷ 7 

98 ÷ 6 

96 ÷ 8 

928 ÷ 4 

663 ÷ 5 

367 ÷ 6 

Remember: learners can do these activities from a safe distance, if 
needed. 
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Unit 16, Part 1: Types of fraction 
Learners can find the concept and language of fractions 
confusing. In this unit, several ways of representing fractions are 
explored and the language of fractions is introduced.  

Activity 1: Fractions of shapes 
This activity introduces learners to fractions of shapes through paperfolding. 

You will need: 
• a sheet of paper (scrap paper will do), pen and ruler for each learner,

and the same for yourself.

1. Tell learners that a fraction is a number which
divides a whole into equal parts. In this activity, they
will divide their whole piece of paper into fractions.

2. Fold your paper into two equal parts, open it up and
write 1

2
 on one part, as in the diagram. Tell the

learners to do the same.
3. Fold the paper twice, open it up and write 

1

4
on one 

part. Again, tell the learners to do the same.
4. Repeat for three folds, writing 

1

8
this time. 

5. Ask the learners some of the following questions, to ensure that all learners
understand what they have done.

After one fold:
• How many parts did we have? (2)
• How many parts did we write on? (1)
• Why did we write 

1

2
? (One part (numerator), out of two parts 

(denominator)). This fraction is called one half. 
6. Repeat for "After two folds...” and "After three folds..."
7. Using ‘Think, Pair, Share’:

• Ask learners if they notice any patterns and to explain any that they find?
• Ask them to predict what fraction they would make if they folded the

paper again.
8. Write the fractions 

3

4
,  3

8
and 

5

8
 on the board.  Ask learners to make drawings 

of them in their books. 
9. Move around the classroom, observing learners' work and assisting those

who need help.
Remember: learners can do these 
activities from a safe distance, if needed. 
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Activity 2: Fractions as numbers 
Use this activity to show learners that fractions can be numbers, as well as parts 
of shapes. 

Below: the ‘whole’ being divided into equal parts, is the number 1. 

1. Draw the diagram above on the board.
2. Tell learners that they can count in both whole numbers and fractions on a

number line.
3. Ask them to count with you "zero, one quarter, two quarters, three quarters,

1".
4. Check that they understand the meaning of the numerator and denominator

in each fraction.

5. Do another example, using eighths (
𝑥
−
8

) this time. 

6. Now ask learners to work in pairs to draw their own number lines, counting
in thirds, fifths and tenths.

7. Move around the classroom, observing learners' work and assisting those
who need help.

Unit 16, Part 2  
Activity 1: Fair shares 
This activity introduces learners to finding fractions of amounts. 

You will need: 
• 25 counters (pebbles, bottle tops, seeds, etc.) and chalk (if drawing on

the floor), or paper and pens (if drawing on paper).

1. Draw a large rectangle on the floor, on paper or in the dust (if outside).
2. Divide the rectangle into two equal parts. Tell learners that you have divided

the rectangle in half.
3. Count out 12 counters.
4. Tell learners that you are going to find 1

2
 of 12 by putting the same 

number of counters in each half of the rectangle.  
5. There are 6 counters in each half, showing that  1

2
 of 12 = 6.  
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6. Now repeat, this time with your rectangle divided into quarters, to show that 
1

4
 of 12 = 3.  

7. Use your diagram to demonstrate to learners that a quarter is half of a half.  

Activity 2 Putting it into practice 
This activity gives learners the opportunity to practise finding fractions of 
amounts.  
 
Learners should work in pairs with someone of a similar level of attainment, so 
that they can check each other's work. 
 
The three sets of questions below offer increasing levels of difficulty. You may 
wish to direct learners to one set of questions, or you may let them choose for 
themselves. Sometimes they may surprise you by choosing the most 
challenging set. 
 
1. Find a) 

1

4
  of 8,     b) 

1

4
 of 16,     c) 

1

4
 of 4,       d) 

1

2
 of 10,      e) 

1

2
 of 14 

2. Find a) 
3

4
  of 8,     b) 

3

4
 of 12,     c) 

1

2
  of 16,    d) 

3

4
 of 20,      e) 

3

8
 of 16 

3. Find a) 
2

5
  of 10,   b) 

5

6
 of 18,     c) 

9

10
  of 20,  d) 

3

7
 of 21,     e) 

3

8
 of 16 

At Home Challenge 
Ask learners to find some small objects, such as stones or seeds, to use as 
counters. They can use these to practise finding fractions of amounts and 
writing number sentences. They can either choose their own fractions and 
amounts or they may wish to use 20, 24 or 30.  Say that you will enjoy seeing 
these at your next lesson. 

Learners can also look at Numeracy Card 15 and the Grade 7 Mathematics 
Guide, pages 108-110.  

 
 

 

 

 

 

 

 

 



 

Page | 124  Catch-up Lessons for Foundation Skills 

MoPSE Primary Teacher’s Guide 

Unit 17, Part 1: Size and equivalence of 
fractions  
Learners may have misconceptions about fractions, e.g. that a large 
denominator means that the fraction is large. In this unit, learners will compare 
the sizes of fractions and find equivalent fractions.  

 

Activity 1: Fraction chart  
Use this activity to help learners to make and use a fraction chart like this one.  

You will need: 
• For each learner, 4 strips of 

paper, all the same size and 
small enough to fit in an 
exercise book, plus a set of 
larger strips for yourself.  

1. Write “1 whole" on the first strip 
and tell learners to do the same. 

2. Fold the second strip into two 
equal parts. Label each part 

1

2
. Tell 

learners to do the same. 

3. Fold the third strip into two equal 
parts and then into two again. 
Unfold and label each part as 

1

4
. 

Tell the learners to do the same. 

4. Fold the last piece of paper into eight equal parts by folding it three times. 
Unfold and label each part as 

1

8
. Tell the learners to do the same. 

5. Learners may find it helpful to draw lines on the folds to make them easier 
to see. They can store the set of strips in their exercise books for later use.  

6. Now check the learners’ understanding of what they have done by asking 
some questions. Here are some suggestions (below).  You may think of 
other questions. Use ‘Think, pair, share’ to make sure all learners are 
participating.  

• What do you notice about your strips? (Answers might include 
some surprises; acknowledge all answers by discussing them 
with the class and thanking the learner.) 

• Why is the number 1 or 2 or 4 or 8 written where it is? 
• What is the name of the top/bottom number? 
• How do you write the name of each fraction in words? 
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• How many of each fraction make a whole? 
 

Activity 2: Equivalent fractions 
 

1. Use the fraction wall you have made to show learners that some fractions 
are equivalent (same value), e.g. 1

2
 = 2

4
.  

2. Tell learners to use their fraction strips to write down three more pairs of 
equivalent fractions.  

3. Next ask learners, using ‘think, pair, share’, what they notice about the 
numerator and denominator of each pair (multiplied or divided by the same 
number).  

4. Learners who understand this relationship may be ready to try working 
without the support of the strips. They could be asked to do more 
challenging tasks e.g. to write down as many fractions as they can which 
are equivalent to one half or one quarter. 

5. Learners can also use their fraction strips to decide which fraction is larger. 
Write these on the board for learners to try. 

1

2
 or 

3

8
   

1

4
 or 

3

8
   

3

4
 or 

7

8
 

Unit 17, Part 2   
The following two activities aim to give learners further practice in working with 
fractions of different sizes. You may find it helpful to re-visit Unit 16, Part 2 to 
confirm that learners remember how to use diagrams to answer these 
questions. 

Activity 1: Smallest to largest 
Write the following questions on the board. Ask the learners to find the answers 
and then to arrange the questions in order of size, smallest first. 

a)   
1

10
 of 10     b)   

2

3
 of 6      c)   

5

7
 of 7      d)   

4

5
 of 10       e)  

3

4
 of 16   

Activity 2: Which is bigger?  
Write the following pairs of questions on the board. Ask learners to work in pairs 
to find out which of the two expressions gives the larger answer. Learners can 
choose which questions to work on, and should be encouraged to choose ones 
which feel neither too easy nor too difficult to them. 
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While the learners are working, move around the classroom, observing learners 
and assisting those who need help. 

At Home Challenge 
Learners could make a fraction chart to show one whole, thirds, sixths, ninths 
or, for extra challenge, make a chart showing all fractions from halves to tenths. 

If available, they could also look at Numeracy cards 16 and 17. 

5

7
of 7 or 

5

8
 of 32 

3

5
 of 25 or   

2

5
 of 40 

3

4
of 12 or 

1

3
 of 39 

1

2
of 14 or  

1

3
 of 33 

4

5
 of 10 or   

3

4
 of 16 

C 

B 

D E 

A 

Remember: learners can do these activities from a safe distance, if needed. 
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Unit 18, Part 1: Adding and subtracting 
fractions 
Part 1 is about adding and subtracting fractions where denominators are the 
same. 

Activity 1: Introducing addition of fractions 
Use this activity to help learners understand that only the numerators are added 
in fraction addition.  

You will need to make fraction cards to demonstrate the calculations. Use four 
rectangles of paper which are the same size. When circumstances permit, 
make sets for learners to use too. 

1. Check by questioning (think, pair, share)
that learners understand the meaning of
the 1 and 2 in one half (2 is the number
of parts in one whole, 1 is the number of
parts we are working with).

2. Show learners how to write one half add
one half equals two halves (1

2
 + 1

2
  = 2

2
). 

3. The top number (numerator) in the
answer is 2 because there are two halves.

4. Two halves are the same as 1 whole, so we can write 2

2
  = 1. 

5. Here is another example which
shows that 1

8
 + 2

8
  =  3

8
. Emphasise 

again that the top number tells us 
how many parts we are working 
with, the bottom number tells us into 
how many parts one whole has 
been divided.  

6. Write these calculations on the board and ask learners to work in pairs to
complete them.

a) 1
4

+ 
1

4
 =  b) 1

8
  + 2

8
  =  c) 1

8
  + 

3

8
  =   d) 1

8
 + 

2

8
 + 

3

8
 = 

[Adapted from IGATE-T Module 6 Activity 3.1] 

Activity 2: Adding mixed numbers 
Use this activity to introduce learners to mixed numbers. 

You will need the set of fraction cards from Activity 1. 

1. Tell learners that sometimes the top number (numerator) of a fraction is
larger than the bottom number (denominator) and that this fraction is bigger
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than one whole. It can also be written as a mixed number which is made up 
of a whole number and a fraction.  

2. Show them these two examples of mixed numbers. 

 

3. Next use your cards to show learners that 1 3

4
 + 1 2

4
 = 3 1

4
 .  

4. Do another example if necessary, then ask learners to work in pairs on the 
calculations below.  

e) 1 
3

8
 + 1 5

8
 =   f) 2 

5

8
 + 1 5

8
 =  g) 1 

7

8
 + 1 2

8
 =  

[Adapted from IGATE-T Module 6 Activity 3.1] 

Unit 18, Part 2  

Part 2 is about adding and subtracting where denominators are not the same. 

Activity 1: Paper folding 
Use this activity to help learners to find a common denominator when adding 
fractions. 

You will need sheets of paper – rectangular or square scrap paper, old letters 
or newspapers are fine. 

1. Remind learners that, when you add or subtract fractions, they must have 
the same denominator. So how do you add 1

2
 + 1

3
.? You have to change them 

both into the same sort of fraction with the same denominator. This is called 
a common denominator. 

2. Say you will find a common denominator by paper folding. 

3. Because the denominator of the first fraction is 2, tell 
learners to fold their piece of paper into halves and then 
open it up again. 
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4. Next, because the second denominator is 3, fold 
the paper into thirds at right angles to the first fold. 
The result when unfolded is a piece of paper 
divided into sixths. 

5. Ask how many sixths learners can see in 1

2
 (3

6
). 

6. Ask how many sixths learners can see in 1

3
? (2

6
). 

7. Tell learners that 
1

2
 + 1

3
 = 5

6
  because 

3

6
 + 2 

6
= 5

6
. 

8. Learners could write it down like the image on the 
right. 

[Adapted from IGATE-T Module 6 Activity 3.3]  

Activity 2: Subtracting fractions  
Use this activity to introduce learners to fraction subtraction using a common 
denominator. 

You will need square or rectangular sheets of scrap paper for folding. 

1. Tell learners that you are going to work out 
5

6
−

1

2
. 

2. Fold your paper into sixths and shade in 
5

6
 . 

3. Subtract 1

2
 by crossing out half the sixths ( 

1

2
 = 3

6
 so you 

cross out  
3

6
 ) 

4. You have 2

6
 left. 2

6
 is the same as 

1

3
 . 

5. Do another example (
5

8
 −  

1

4
) then ask learners to work 

in pairs on the following questions. 
 a) 

1

2
 + 1

4
 =  b) 1

8
  + 1

2
  = c) 1

2
  - 1

4
 =  d) 7

8
 - 1

4
  = 

[Adapted from IGATE-T Module 6 Activity 3.3] 

At Home Challenge 
Learners could make their own set of fraction cards from scrap paper and 
practise these calculations with someone at home. They could also look at 
pages 118-122 of the Grade 7 Mathematics Self Study Guide. 

Note to teachers: These activities should not be rushed. Give learners as 
much time as they need to understand the new ideas and complete the 
calculations.  This may take several lessons. 
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Unit 19, Part 1: Working with decimal 
numbers 
Learners are now familiar with both whole numbers and fractions. In this unit 
they will begin to work with decimal numbers. You may need to spend some 
time on this. 

Activity 1: Introducing decimal numbers  
Use this activity to help learners to understand the value of digits in decimal 
numbers. 

You will need: 

• a copy of the diagram showing 1 whole, 1 tenth and 1 hundredth 
• something to attach the diagram to the wall.  

1. Place a copy of the diagrams on 
the right on the wall.  

2. Explore the number with learners 
using the images on the wall. 

3. By questioning, draw out from 
learners:  

a. that the second square is divided into 10 equal parts  
b. that the third square is divided into 100 equal parts  
c. that there are 10 hundredths in one tenth  
d. the difference between tens and tenths  
e. the difference between hundreds and hundredths  
f. that one tenth is larger than one hundredth.  

 

4.  Draw a copy of the place value chart on the board, 
and write in it the number 123,45. Ask the learners 
to tell you the meaning of the numbers in each 
column (100 + 20 + 3 + 

4

10
+  

5

100
). Check that 

learners can say the number correctly (one 
hundred and twenty three comma four five, not 
one two three comma forty five). 
 

5. Write two or three different numbers in the place value chart and, using 
‘think, pair, share’, repeat step 4 several times.  

[Adapted from IGATE-T Module 7 Activity 1.2] 

Activity 2: How big is my number?  
Use this activity to give learners practice in comparing the sizes of decimal 
numbers.  
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You will need at least five sheets of paper on which you can draw one copy of 
a place value chart with tens, ones, tenths and hundredths columns only.  

1. Select five learners and give each of them one of your sheets of paper. Ask 
them to write any two or three digits in any of the boxes. Invite them to line 
up in front of the class so that everyone can see what they have written. Tell 
the class that the numbers are going to be arranged in order of size.  

2. First of all, ask learners what it means when there is an empty box (no digit 
in that column, so show this by writing zero in the column). 

3. Ask learners which column contains the largest amount (tens). If learners 
have written a digit in the tens column, ask them to step forward and arrange 
their numbers in order, starting with the largest number.  

4. Repeat this for ones, tenths and hundredths until all the numbers are in 
numerical order.  

5. Write this set of numbers in a place value chart, emphasising that you have 
lined up the commas so that all digits are in the correct column.  

6. Now ask the learners to repeat the activity in pairs, writing two numbers 
each and then putting all four numbers in numerical order.  

7. Move around the classroom, observing learners' work and assisting those 
who need help. 

 

 

Unit 19, Part 2   
Activity 1: Adding decimal numbers  
This activity introduces learners to addition calculations using decimal 
numbers. 

1. Before you start, check that learners are able to complete whole number 
addition. Complete a calculation such as 213 + 38 on the board, using a 
place value chart, and then ask learners to do 435 + 17 individually.  

2. Now write 21,3 + 3,8 on the board. Ask learners what is different (the 
comma). Demonstrate this calculation using a place value chart, 
emphasising that the digits must always be written in the correct column 
and the commas lined up. The digits can be added in the same way as for 
whole numbers. 

3. Write the calculations below on the board and direct learners to work on the 
most suitable set for them. 

4. Move around the classroom, observing learners' work and assisting those 
who need help. 

 

Remember: learners can do these 
activities from a safe distance, if needed. 
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Set 1 Set 2 Set 3 

2,2 + 6,3 

2,8 + 6,3 

3,8 + 6 

5,6 + 6,7 

5,66 + 3,04 

2,8 + 8,34 

6,72 + 2,67 

1,4 + 4,99 

7,50 + 5,07 + 5,7 

Activity 2: Subtracting decimal numbers 
This activity introduces learners to subtraction calculations using decimal 
numbers. 

1. Write 213 - 38 and 21,3 - 3,8 on the board. Ask learners what is different 
(the comma).  

2. Demonstrate this calculation using a place value chart, emphasising that the 
digits must always be written in the correct column, the commas lined up 
and then numbers can be subtracted in the same way as for whole numbers. 

3. Write the calculations below on the board and direct learners to work on the 
most suitable set for them. 

4. Move around the classroom, observing learners' work and assisting those 
who need help. 

 
Set 1 Set 2 Set 3 

6,3 - 2,2 

6,3 - 2,8 

8,34 - 2,85  

6,7 - 5,6 

5,66 - 3,07 

3,54 - 1,9 

6,72 - 2,67 

6,7 - 5,66  

7 - 5,7 

At Home Challenge 
Ask learners to look for examples of the use of decimal numbers and calculation 
at home and in the community, and to bring back their findings to share with the 
class. Community and family members may be able to offer suggestions.  

Learners can also look at the Grade 7 Mathematics Guide, pages 39-42.  

Note to Teachers  
Learners will need a lot of practice to carry out decimal calculations with 
confidence. You might choose to spend more time on this topic.  
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Unit 20, Part 1: Fractions, decimals and 
percentages  
In this unit, links are strengthened between fractions, decimals and 
percentages, and learners are introduced to finding percentages of amounts.  

Part 1 helps learners to understand and remember connections between 
fractions, decimals and percentages.  

Activity 1: What's the same? 
Use this activity to introduce learners to equivalent fractions, decimals and 
percentages. 

Fraction Decimal Percentage 

1

10
 

0,1 10% 

 

Figure 1 

   

 

You will need copies of Figures 1 and 2 to display on the classroom wall 
where all learners can see them. 

 

 

 

Figure 2 
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Use Figure 1 to show learners that one tenth can be represented in three 
different ways, and that 1

10
, 0,1 and 10% are the same size. 

1. Extend your explanation to Figure 2 which shows equivalences from 0 - 
100%. This triple number line may be new to learners, so check that they 
understand it by asking several questions, using ‘think, pair, share’. Possible 
questions might be "Tell me a decimal the same size as 70%", "...a 
percentage the same size as 8/10", " ... a 
fraction the same size as 0.1". 

2. Finally draw Figure 3 on the board. Ask 
learners to copy it into their books and fill in 
the blank squares, checking their answers 
with a partner.  

 

Activity 2: Mix and match  
Activity 2 gives further practice in matching equivalent fractions, decimals and 
percentages. 

1. Draw Figure 4 on the board. 

 

2. There are five matching sets of numbers, with three numbers in each set. 
Ask learners to work in pairs to find them.  

Percentage 100% 50% 10% 5% 1% 

Fraction  

 

100

100
 

50

100
 

10

100
 

5

100
 

1

100
 

Figure 4 

3

10
 

0,5 90% 

0,9 10% 2

5
 

40% 9

10
 

0,1 

1

2
 

 
1

10
 

0,4 30% 

 

 

Fraction 3

10
 

  4

5
  

Decimal  0,5   0,2 

Percentage   60%   

 Figure 3 
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Unit 20, Part 2   
Percentages are used in many ways in daily life, so it is important that 
learners understand them and are able to calculate percentages of 
amounts with confidence.  

Activity 1: Finding percentages of amounts 
Use this activity to show learners how percentages can be calculated. It uses 
percentage facts, which they already know, to find unknown percentages.  
 

You will need a copy of Figure 5 to display on the wall. It may take a little while 
to draw, but it can be used over and over again. 
 

1. Use Figure 5 to remind learners that percentages are fractions where the 
whole has been divided into 100 parts.  

2. Next, explain that they are going to learn to work out percentages using 
simple calculations. Construct the table below on the board, carefully 
explaining each step. 

 

3. Now show learners how this information can be used to calculate 
percentages of money.  
Example:  What is 15% of $200? 

Image 

 

 

 

 

 

 

 

 

 

 

 

 Figure 5 
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15% = 10% + 5%   10% is $20,          5% is $10 $20 + $10 = $30 
15% of $200 is $30. 

4. Ask learners, in pairs, to attempt the following questions. They can choose 
whichever questions they wish, and do not need to do all of them.  

  Find  (a) 20% of $200 (b) 35% of $200 (c) 63% of $200 

   (d) 15% of $300 (e) 8% of $300 (f) 25% of $300 
 

At Home Challenge    
Learners may like to look at Number Card 20 for more examples of the use of 
percentages, or pages 32-36 in the Grade 7 Self Study guide which also refers 
to percentages.  
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Appendix 2: Template for arrow cards 
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